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NOTE ON THE CONTENT OF THIS REPORT 
This is a background report to inform the implementation of a Community of Practice (CoP) on 

Postgraduate Education and Scholarship (CoP PGES).  

 

The initiation of the CoP PGES is one of the major outcomes of the USAf project: “Implementing the 

Outcomes of a Study on Building a Cadre of Emerging Scholars for Higher Education in South Africa” 

(referred to as Emerging Scholars Project). The report on this project was submitted to USAf during 

2021.  

 

As part of the Emerging Scholars Project, a series of in-depth discussions were conducted with relevant 

representatives of research leadership in all South African universities. As an output of the project, a 

report was produced on the current national higher education landscape with respect to support and 

capacity building programmes and interventions for emerging researchers, and the gaps and needs. 

The report provided a mapping of national and institutional programmes and made recommendations 

for policy interventions at the national and institutional levels. An implementation plan was prepared 

and accepted, for interventions recommended to address identified needs.  

 

One of the recommendations of the Emerging Scholars Project was the establishment of the 

Community of Practice on Postgraduate Education and Scholarship. This proposal was approved by 

the USAf RISG and the USAf Board, and the implementation plan for the CoP has been initiated. In 

accordance with this plan, this report includes a summary of discussions and information gathered 

during the Emerging Scholars Project, to provide a baseline of existing university programmes and 

activities, as well as DHET/DSI initiatives such as the UCDP and SSAUF programmes. The report also 

provides a summary of discussions with the Interim Steering Committee and the RISG (September 

2021).  

 

STRUCTURE OF THE REPORT 

 

Section I of this report summarises information relevant to postgraduate education from the 

Emerging Scholars Project. Relevant information and data gathered are appended in Tables 

1 and 2. 

Section II provides an outline of the implementation plan for the USAf Community of Practice on 

Postgraduate Education and Scholarship.  

Section III gives a summary of some current national developments in the field of postgraduate 

education.  
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SECTION I 

SUMMARY OF THE EMERGING SCHOLARS PROJECT1 

Implementing the Outcomes of a Study on Building a Cadre of Emerging Scholars  

for Higher Education in South Africa 

 

1.1 INTRODUCTION 
The establishment of a Community of Practice for Postgraduate Education and Scholarship (CoP PGES) 
arises from the Universities South Africa (USAf) project, titled Implementing the Outcomes of a Study 
on Building a Cadre of Emerging Scholars for Higher Education in South Africa (Emerging Scholars 
Project) which was initiated by USAf, on behalf of the Department of Science and Innovation (DSI).  
 
The proposed objectives for the Emerging Scholars Project were as follows:  

I. Ensure awareness and understanding of the results and recommendations arising out of the 
Study on Building a Cadre of Emerging Scholars, in all universities. 

II. Collate and map the current national higher education landscape with respect to support 
and capacity building programmes for emerging scholars, and interventions which are now 
in place nationally and in universities. 

III. Identify gaps and needs at national and institutional level and propose solutions for 
addressing these needs. 

IV. Provide USAF with documentation for use in advocacy. 
V. Develop a framework for and establish an active national mentorship programme for 

emerging scholars. 
VI. Develop a framework for, and establish, a coordinated national resource for development and 

training on postgraduate supervision. 
 

One of the key recommendations of the above-mentioned study was for the establishment of a 
sector-wide community of practice focussing on postgraduate education and supervision, and the 
development of early career researchers and academics.  

 
1.2 SUMMARY OF DISCUSSIONS AND INFORMATION GATHERED  
In the course of the Emerging Scholars Project, meetings were conducted with the DSI, the NRF and 
all universities. Information relevant to postgraduate education and supervision is summarised below.  
 
1.2.1 Discussion with Department of Science and Innovation (DSI) 
The initial discussions held (in 2020) with the Director General (and his colleagues, the Director: High 
End Skills, and the Acting Deputy Director General: Human Capital and Knowledge Systems) focussed 
on outcomes from the report of the Ministerial Task Team (MTT) on the Recruitment, Retention and 
Progression of Black South African Academics (2020)2, the Study on Building a Cadre of Emerging 
Scholars for Higher Education in South Africa (20183), and Recruitment, Retention and Progression of 
Black South African Academics. It was noted that several initiatives have been established since the 
Mouton report in 2018, through some high-level engagement between the (former) Department of 
Higher Education and Training (DHET), now the Department of Science and Innovation (DSI), and the 
National Research Foundation (NRF), and by some universities. The role of USAf in assisting to raise 
awareness and in taking a coordination role was acknowledged, particularly with respect to 
postgraduate training and mentoring. It was noted that intensive coordination of various interventions 

 
1 Full report “Implementing the Outcomes of a Study on Building a Cadre of Emerging Scholars for Higher Education in 

South Africa” is available on request. 
2 DHET (MTT) (2020). Recruitment, Retention and Progression of Black South African Academics. Pretoria: DHET. 
3 Mouton, J. (2018). Study on Building a Cadre of Emerging Scholars for Higher Education in South Africa. Stellenbosch: 

CREST. 
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would be necessary and that this would also foster transformation. The specific needs of historically 
disadvantaged institutions (HDIs) and Universities of Technology (UoTs) were noted, and a request 
was made that the needs of these institutions be prioritised.  
 
A discussion was also conducted with the DDG of the DHET, in which details of the Universities 
Capacity Development Programme (UCDP) and the Staffing South African Universities Framework 
(SSAUF) were discussed.  
 
1.2.2 Discussion with the National Research Foundation (NRF) 
In discussions held with the Chief Executive Officer (CEO) of the NRF and his colleague, the Group 
Executive: Strategy Planning and Partnerships, it was noted that the NRF has been developing plans 
for interventions to support Early Career Researchers (ECRs) and established academics who have not 
developed active research careers. Institutional commitment is key in their success, in that the choices 
made in making appointments, promotion criteria, support programmes, etc., are recognised to 
influence researchers’ career progress. It was acknowledged that academics need to become well-
rounded scholars, not only researchers, and that not all universities are research-intensive, and 
therefore, no one programme will suit all needs. It was agreed that there is need for nationally 
coordinated programmes to support the provision of effective mentorship, training for supervision, 
and increasing the number of academics with doctoral qualifications, especially black and women 
academics.  
  

A summary of programmes that are currently in place through the DHET (DSI) and the NRF is 
provided in Table 1 (appended at the end of this document).  
 

1.2.3  Discussions with universities 
A series of interview/discussions was held with representatives of senior research management at 
each university. Initially each Deputy Vice Chancellor (DVC: Research) was contacted, and in most 
cases, they participated in the interviews. In addition, Directors of Research Offices and/or 
Postgraduate Centres, and in some cases senior managers responsible for academic capacity 
development, were included in the discussions.  
 
These discussions focussed on the programmes that have been put in place at the respective 
institutions, the capacity building and academic support which is available to emerging academics, 
and where needs and gaps might lie. Specifically, the needs for support for staff completing doctoral 
degrees, mentorship and supervision training were discussed. The participants were invited to discuss 
any additional specific gaps and/or interventions that were relevant to them, and their interest in 
having interventions coordinated across the university sector. 
 

The feedback and updated relevant information received from individual universities is 
summarised in Section 1.3.  

 
1.3  EXISTING PROGRAMMES AND INTERVENTIONS, GAPS AND NEEDS 
 
1.3.1  Existing programmes and interventions 
The information gathered during the Emerging Scholars Project reflects the range of instruments have 
been introduced by the DSI (DHET) and the NRF to support academic staff capacity development and 
transformation at universities (see Table 1).  
 
In addition, the majority of universities have some programmes in place to support the development 
of their emerging academic staff, and most provided information relating to this (see Table 2).  
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The capacity building programmes which are in place, grouped to demonstrate common approaches, 
and the objectives that they seek to address (as expressed by the universities), are described below:  
 

• Taking a holistic approach to academic development: This refers to the development of the 
skills and attributes of emerging scholars in the core functions of teaching and learning, 
research, community engagement and academic leadership, and includes approaches which 
can empower academics along their teaching and learning journey, from classroom 
preparation, to delivery, evaluation and reflection, to enable their own, and their students’ 
success. 
 

• Developing teaching skills: Equipping academic staff with teaching skills and the basics of 
teaching and learning. 

•  

• Developing research skills: This involves research capacity development and training, 
through workshops and programmes for emerging academics, to develop general research 
skills such as academic writing and publication, research methodologies, and statistical 
analysis. 

•  

• Training for postgraduate supervision: Strengthening postgraduate supervision capacity 
through developing knowledge, skills, and practices for postgraduate supervision.  

•  

• Supporting the improvement of staff qualifications: Academic qualification improvement 
programmes, Masters and Doctoral Support Programmes, Postdoctoral Fellowships, young 
academics programmes, and capacity building for emerging academics. 

•  

• Working towards tenure and recognition of performance: Assistance and incentives for 
publishing, and academic excellence awards. 

•  

• Fostering transformation: Developing the next cohort of academic leaders, including 
mentoring, leadership and management training. 

•  

• Developing a sense of community: Stimulating research discourse and debate, developing 
and maintaining networks with external researchers and developing communities of 
practice. 
 

• Providing mentorship: Introducing mentors and mentees, providing mentorship and 
coaching programmes for doctoral students and for ECRs. 

• : 

• Developing skills for innovation and funding: Programmes on developing research 
innovation and entrepreneurship, grant writing training, NRF rating support, preparation for 
academic promotion, career planning, research ethics. 

 
1.3.2 Observations 

1. Capacity development programmes addressing the needs of early career scholars in most 
universities include a wide range of training, for example in research skills and methodology, 
academic writing, grant proposal writing, and data analysis. 

2. The importance of developing capacity for postgraduate supervision was very widely noted. 
Many universities have some programmes established to train supervisors, either through 
their own resources, or through utilising programmes offered by other institutions (e.g., the 
Rhodes University supervisor training programme). 
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3. There is a strong awareness of the need for academic staff to complete doctoral degrees, 
and universities are supporting this through various interventions, within the limitations of 
available resources. 

4. It was widely noted that the approach to supporting emerging scholars must be holistic, and 
should include components addressing learning and teaching, administration and 
community engagement, as well as research, to enable all aspects of academic career 
development.  

5. Some universities of technology and historically disadvantaged universities have only 
recently introduced support programmes for emerging scholars, and these are less 
established than those at some historically advantaged institutions.  

6. The University Capacity Development Programme (UCDP) has been a useful mechanism for 
those whose programmes are relatively new, as it is clearly structured to address specific 
needs.  

7. Both the Mouton (2018) and the MTT (2020) reports, noted the need for mentorship for 
emerging academics, and recommended a structured, formalised, and accessible mentorship 
programme. Not all universities have introduced formal mentorship programmes, and most 
expressed awareness of greater needs in this regard (see Section 3.1 below). Among those 
that have mentorship programmes, some have structured and formalised the interventions. 
Others have less formalised mentorship activities taking place.  

 
1.3.2 Gaps and needs related to postgraduate supervision 
No university representatives expressed complete satisfaction that their systems for support of Early 
Career Academics were entirely adequate, and several common aspects were noted as gaps or needs.  
 
Two major areas that emerged as particular needs are Mentorship for ECAs, and training for 
postgraduate supervisors. These two areas are related and are discussed further below.  
 

Supervision 
Identified needs included improved supervisor training and mentorship for young academics. 
Several universities noted that they had insufficient capacity for training of supervisors, and 
limited internal capacity to supervise postgraduate research-based programmes. Concerns 
were expressed about the quality of the supervision, and about stress experienced by 
supervisors and postgraduate students.  

 
Mentorship 
It has been noted widely that ECAs tend to be lacking in supervisory skills, and there is need 
for mentors to advise them, in addition to training programmes. There is a need for 
experienced mentors (who can be from outside of the institution) with expertise in specific 
fields as well as for general guidance. It has been noted that there may be issues regarding 
institutional culture and power dynamics, in internal mentorship programmes. A shortage of 
black South African mentors was also noted.  

 
Other eras of concern, include the following: 
 

• Training for online supervision 
Challenges encountered in changing from face-to-face learning to online learning include the necessity 
for online supervision, and this was identified as a particular need for ECRs.  
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• Networking 
Some needs with regard to guidance for ECRs can be met through external networking and partnering 
with other institutions to enhance collaboration capacity. It was noted that a structured mentoring 
program could assist with developing national and international networks. 

 

• Monitoring and Evaluation 
Related to many of these needs, it was noted that while capacity development initiatives are in place, 
but they are not monitored, and it was suggested that such programmes for emerging academics need 
to be institutionalised, to enable measurement of their impact. It was suggested that there is a need 
for accredited programmes on postgraduate supervision. 
 
1.4 PROPOSED INTERVENTIONS 
 
1.4.1  Supervisor training  
Most universities identified the need to have greater capacity for high quality training for 
postgraduate supervisors. Firstly, the number of academics who are qualified to supervise is a 
challenge in some institutions, where a relatively small number of academics have doctoral degrees 
and are therefore qualified to supervise doctoral students. Secondly, the level of expertise and quality 
of supervision is lacking, and many institutions are seeking more effective programmes for training of 
supervisors.  
 
With respect to increasing capacity in the sector for supervision and training of supervisors, there was 
wide agreement that it would be advantageous to develop a forum for supervisors – a community of 
scholarship and practice to support supervisors and to sustain the sector in terms of postgraduate 
supervision quality and expertise. This would provide for interaction between peers, for seminars and 
conferences focussing on all aspects of postgraduate supervision, e.g., models for supervision beyond 
the traditional apprentice model, supervision in different disciplinary areas.  
 
The course offered by RU is widely regarded as being excellent and sets a national benchmark. Several 
other universities have used the opportunity provided by the course, for training of their academic 
staff. Other universities (e.g., UCT, UJ, SU) are developing similar programmes and it would be useful 
for more opportunities to be available nationally. Online provision of supervisor training modules 
would also be of great value.  
 
It was noted that the currently ongoing national review of doctoral degrees will also shed light on the 
needs and gaps related to doctoral training. 
 
1.4.2 Mentorship needs  
With few exceptions, all the universities described a need for more extensive and more effective 
mentoring for emerging academics, and most universities indicated that they were aware of 
mentorships needs among their emerging scholars, which are not being adequately addressed. In 
addition, there are recognised challenges encountered in setting up mentorship programmes, in terms 
of matching mentors and mentees, in finding suitable mentors, addressing power and cultural 
dynamics, among other aspects. Some less developed institutions (e.g., SMU, UL, UFH), particularly, 
expressed concerns regarding the lack of established and experienced academics in their institutions 
who could serve as mentors.  
 
Some universities have set up formal mentorship programmes and described mixed success. As 
examples: the matching of mentees with mentors, even in a closely managed and structured 
programme (UJ), is not easy and can lead to challenges relating to power dynamics and cultural 
differences; a programme for mentoring black women academics (UP) had limited success due, in 
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part, to the work and time pressures on the mentees; formal mentorship (UFS) has not worked well 
without close monitoring. It was agreed by most participants that a sector-wide coordinated approach 
would be most useful, to successfully establish and implement mentorship programmes with 
participants from the whole national spectrum of institutions. 
 
1.4.3 Online training skills  
Some institutions expressed their needs for online training – specifically also in relation to 
postgraduate studies. Other institutions are effectively working with, or in the process of utilising 
online skills training, including diverse means such as podcasts, online workshops, webinars, and 
online consultation. It is noted that development of online resources could allow for wider access by 
all institutions, for example in relation to training for postgraduate supervision. 
 
1.5  Recommendations for policy and system interventions from the Emerging Scholars Project 
Based on the discussions held, information obtained, and interventions that are already in place, the 
following policy and system interventions were recommended to address the needs identified: 
  
1.5.1  A national strategy group focussing on postgraduate education 
Among the strategy groups managed by USAf, the Research and Innovation Strategy Group (RISG) has 
hitherto dealt with matters relating to postgraduate education. However, this means that the business 
related to postgraduate supervision and training have been largely limited to research and funding 
matters, and less to holistic approaches to academic capacity development and postgraduate 
education broadly.  
 
The original recommendation was to establish a USAf Strategy Group for Postgraduate Education, 
focussing specifically on all aspects, including, as examples, teaching and learning at higher degree 
levels, online postgraduate supervision, etc. The Strategy Group on Postgraduate Education (SGPE) 
could then advocate for matters relating to postgraduate education and coordinate national activities 
such as conferences, colloquia, shared training resources (for research capacity development and 
supervisor training, among others). The proposed SGPE could also consider revitalising and developing 
the previously established Postgraduate Forum as a national platform for discussion and interaction.  
 

This proposal was developed into the concept of the Community of Practice on Postgraduate 
Education and scholarship, after discussions with the RISG and other relevant bodies. 

 
1.5.2  A nationally coordinated mentorship resource platform 
Considering the acknowledged limitations of individual institutions, and the common needs of ECAs 
in different institutions, the recommendation was to establish a nationally coordinated online 
database of mentors who are available to provide mentorship to ECAs in all universities in the sector. 
It is envisaged that this would be coordinated and maintained by USAf, with voluntary participation 
by established academic scholars (who would provide the necessary information to populate the 
database) and access offered to ECAs who are seeking mentors. The information and interactions 
would, clearly, need to be managed with appropriate confidentiality and protection of personal 
information. It is envisaged that a professional service provider will be engaged, to develop the 
necessary technical platform.  
 
There is an opportunity, in the establishment of this platform, to collaborate with scholarly societies 
whose membership includes experienced scholars who would be interested in offering mentorship. 
For example, the Academy of Sciences of South Africa (ASSAf) and the Royal Society of South Africa 
(RSSAf) both have mentorship programmes which are not necessarily very effective, and these learned 
societies could be invited to collaborate in the development of the national platform and to partner 
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with USAf, through the participation of their members. Similarly, the NRF programme participants 
could be invited to be a part of this national platform.  
 

The proposal to establish a coordinated and centrally managed online database, which would 
be accessible to all academic and research scholars nationally, has been approved and is being 
implemented in 2022. 

 
1.5.3 An academic capacity development resource database – a ‘national toolbox’ 
This report has demonstrated that there are many programmes in place across the university sector, 
and many areas of expertise relating to academic capacity development. A large number of 
institutional interventions have been established to support ECAs. However, there are also areas 
where needs and gaps have been identified. It was proposed that USAf invites universities to 
participate in setting up a coordinated national resource database of training modules, frameworks, 
and programmes which they would be prepared to share, and the resources would then be accessed 
by all institutions on a collaborative basis. This would save the duplication of effort involved in 
universities individually developing new capacity building programmes and promote collaboration and 
cooperation between institutions in building the national ‘cadre’ of early career academics.  
 

The national ‘toolbox’ of resources relevant to academic capacity building has been approved 
and will be implemented during 2022. 

 
1.5.4 A project to develop an effective system for monitoring the impact of academic support 

interventions  
At present there is little capacity or expertise in the sector on how best to measure and monitor the 
effectiveness and impact of the many academic development interventions that have been developed 
and implemented, whether by national departments or individual institutions. To achieve this, the 
recommendation was that a project be commissioned to develop systems and metrics, based on 
measurable indicators, which could be made available across the sector. 
 

This project will be executed by suitably specialised experts with skills in developing metrics 
and indicators, and a deep understanding of academic capacity development. The system 
should include coordinated collection of data which might then be made accessible to USAf, 
DHET and DSI, among others. It is planned to implement this project in 2023.  
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SECTION II 
IMPLEMENTATION OF THE COMMUNITY OF PRACTICE IN POSTGRADUATE EDUCATION 

AND SCHOLARSHIP 

Addressing the need for a community of scholarship and practice to support postgraduate 
education in the South African University sector 

 
 
2.1 INTRODUCTION 

The establishment of a Community of Practice for Postgraduate Education and Scholarship (CoP PGES) 
arises from the Universities South Africa (USAf) project, titled “Implementing the Outcomes of a Study 
on Building a Cadre of Emerging Scholars for Higher Education in South Africa”, which was initiated by 
USAf, on behalf of the Department of Science and Innovation (DSI).  
 
One of the key recommendations of the above-mentioned study was for the establishment of a sector-
wide community of practice focussing on postgraduate education and supervision, and the 
development of early career researchers and academics.  
 
The CoP PGES will focus on aspects of postgraduate education and scholarship as set out in the Terms 
of Reference (ToR). The CoP activities will include, as examples, support for training of supervisors, 
online postgraduate supervision, teaching and learning at higher degree levels, advocacy in matters 
relating to postgraduate education, and coordination of national activities such as conferences, 
colloquia, workshops, and seminars. The CoP will provide a national platform for discussion, 
interaction, and recommendations.  
 
The USAf Research and Innovation Strategy Group (RISG) has a key interest in postgraduate education, 
although the RISG’s attention is mostly focussed on the funding of postgraduate education and 
promoting research integrity. The holistic approaches to academic capacity development and 
postgraduate education broadly are not a specific focus at present. The national Community of 
Practice on Postgraduate Education and Scholarship (COP PGES) was proposed and supported by the 
USAf Research and Innovation Strategy Group (RISG). The USAf Board approved this at its meeting on 
25 June 2021. The proposal included Objectives and Envisaged activities as well as a suggested 
composition, governance and financial support. 
 
2.2 TERMS OF REFERENCE AND GOVERNANCE  
A Terms of Reference (ToR) document has been prepared by a USAf Task Team, setting out the 
composition, governance, and activities of the CoP PGES. The ToR was submitted to the RISG for 
approval, following which an Interim Steering Committee was established and the process of 
establishing the CoP has now been initiated.  
 
In line with other USAf Communities of Practice, it is recommended that the CoP will meet at least 
three (3) times per year. Additional meetings and activities can be arranged as determined by the 
Steering Committee. Funding for the convening of this structure will be made available from USAf 
membership fees.  
 
2.3 PROPOSED WORKPLAN FOR 2021 AND 2022  
 
2.3.1 Development of Terms of Reference  
The ToR was drafted and submitted for discussion by the USAf Task Team, and then approval by the 
RISG of USAf. It has also been discussed with the DVCs (Research Forum). 
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2.3.2 Establishment of a Steering Committee  
The appointment of a Steering Committee will be conducted through an election process, amongst 
the members of the CoP, overseen and ratified by the RISG. One member of the Steering Committee 
should be a member of the RISG. This process is outlined in the ToR.  
 
At present a USAf-appointed Advisory Committee is advising in the establishment of the CoP. This 
Committee will serve as the Interim Steering Committee until the CoP is established and a Steering 
Committee is elected at an appropriate time. Other members may be cop-opted to the Interim 
Steering Committee.  
 

Current Interim Steering Committee: T Mayekiso (Chair), S Burton, C Nhlapo, J Singh. 

Prof S Burton will have been appointed by the RISG to serve as the Interim Chair of the CoP 
PGES and will oversee the establishment of the CoP for 2021/2022.  

 
2.3.3  Consultation and information gathering 
Updated detailed information on current capacity and programmes at universities will be compiled. 
The identified gaps and needs will form the first focus and priority areas for the CoP. This will involve 
discussion with representatives at all universities and mapping of existing programmes and activities, 
as well as identification of immediate gaps and needs to inform initial CoP activities, and compilation 
of a proposed programme for the CoP for 2022, based on the findings.  
 
2.3.4  Establishment and Initiation of CoP  
Nominated representatives from participating universities (2 per university) will be invited to become 
members of the CoP. Additional members may be invited to participate in the CoP. The CoP will meet 
and develop a programme for 2021 and 2022, and these activities will then be implemented.  
 
2.3.5.  A platform for CoP PGES resources  
The CoP PGES will, in due course, produce documentation and resources, and will need a resource 
management system. The system will be linked to the national research capacity resource platform 
that will be established (in the related DSI-funded USAf project) and will require some technical 
support during the development phase. 
 
2.4 TIMEFRAME 
  DELIVERABLE  TIMELINE  BUDGET  
2.4.1  Development of the COP PGES Terms of Reference     Sept 2021 

• Meetings with the RISG on the draft TOR for comment  

• Approval of the Terms of Reference by the RISG and USAf Board  

• Signed ToR  
2.4.2 Consultation and information gathering      Nov 2021 

• Report on discussions and information gathered that contains a baseline of existing 
university programmes and activities, as well as DHET / DSI initiatives such as the UCDP and 
SSAUF programmes.  

• Share the report with the Interim Steering Committee and RISG for comment.  

• Share report with the CoP members at initial meeting. 

• Final report to be distributed to the DVCs Research and on USAf website.  
2.4.3 Establishment and Initiation of Community of Practice     March 2022 

• Membership list comprising nominations from universities and other stakeholders.  

• Schedule of meetings for 2022.  

• Established Community of Practice through membership and agreed Programme of activities 
and first meeting held. 
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2.5 PROPOSED PROGRAMME FOR CoP IN 2022 

 

2.5.1 Further consultation and information gathering 

• Compilation of more detailed information on current capacity and programmes at 

universities – discussions with representatives of all universities. 

• The identified gaps and needs will form the first focus areas for the CoP. 

  

2.5.2  Activities of the CoP (for discussion) 

• Support for training of supervisors  

• Development of online postgraduate supervision modules  

• Focus on teaching and learning at higher degree levels  

• Advocacy in matters relating to postgraduate education  

• Coordination of national activities such as conferences, colloquia, workshops, and seminars. 
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SECTION III 

CURRENT NATIONAL DEVELOPMENTS IN POSTGRADUATE EDUCATION 

 

3.1 INTRODUCTION 

This section of the report covers some current activities and programmes in place nationally, which 

are relevant to postgraduate education and scholarship in South Africa. The information is not fully 

comprehensive, and it is included only as a starting point for the CoP to begin its deliberations on focus 

areas for its future programme.  

 

3.2 NATIONAL PROGRAMMES 

Among the programmes conducted nationally, (of which those listed below are just some examples), 

there is much value to be gained and knowledge to be shared. One purpose of the CoP PGES is to 

enable the sharing of this information and these resources.    

 

3.2.1 SARChI Chair in Teaching and Learning at UJ 
The Chair focuses on academic teaching and learning in higher education, and knowledge, and access 
and success in both undergraduate and postgraduate studies. The Chair, Prof Shireen Motala, is a 
member of the CoP and will contribute to its activities.  
 
Prof Motala is currently the Head: Postgraduate School (PGS), University of Johannesburg (UJ) and a 
professor in the Faculty of Education (FoE) at UJ, where the Chair is based. The main aim of the chair 
is to promote scholarship through evidence-based research in T&L, strategy, and pedagogical 
approaches within a theorised and holistic framework and most importantly to contribute new 
knowledge to the field. https://www.uj.ac.za/faculties/education/research/sarchi-chairs/  
  
One aim of the SARChI chair is to build the capacity for emerging researchers and to develop to the 
next generation of scholars, and the Chair seeks to make a meaningful impact on policy making and 
discourses. https://www.uj.ac.za/wp-content/uploads/2021/09/rcd-event-march-2022.pdf 
 
The Postgraduate Diploma in Research Supervision is offered by the UJ Postgraduate School, in 
partnership with the Faculty of Education. The purpose of this programme is to contribute to the 
further professionalisation of academic staff by developing the knowledge, skills, and dispositions 
required for supervising postgraduate students to the successful completion of their studies. The 
programme consists of seven modules, of which six should be completed for the diploma: 

• Postgraduate Research Supervision (compulsory) 

• Academic Literacies in Research Supervision 

• Research Ethics in Postgraduate Supervision 

• Assessment of Postgraduate Research 

• Supervision of Qualitative Research Design 

• Supervision of Quantitative Research Design 

• Current and Emerging Issues in Postgraduate Supervision. 

https://www.uj.ac.za/postgraduate-school/research-capacity-development/postgraduate-diploma-
in-research-supervision/ 
 
3.2.3 CREST Online Training Course for Supervisors of Doctoral Candidates at African Universities 
This Programme offers a flexible study opportunity to academic staff members, particularly novice 
doctoral supervisors, who are interested in advancing their knowledge, skills and networks in doctoral 
supervision. The course is presented over eight weeks of course work, followed by one month to 
complete a short Capstone Assignment. 
 

https://www.uj.ac.za/faculties/education/research/sarchi-chairs/
https://www.uj.ac.za/wp-content/uploads/2021/09/rcd-event-march-2022.pdf
https://www.uj.ac.za/postgraduate-school/research-capacity-development/postgraduate-diploma-in-research-supervision/
https://www.uj.ac.za/postgraduate-school/research-capacity-development/postgraduate-diploma-in-research-supervision/
https://www0.sun.ac.za/crest/dies-crest-online-training-course/
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Modules for the Programme, include (but are not limited to) 
• Doctoral studies in Africa: The need for the doctorate and the state of doctoral studies in Africa 

• Nature, purpose, standard, and format of the doctoral degree 

• Roles and responsibilities of the supervisor and the student 

• Supervisory models, styles and practice 

• Supervising the preparation phase: Selection of doctoral candidates, supervisor allocation, supervising 
the development of the research proposal and literature study 

• Supervising the execution phase: Responsible conduct of research and ethics, project management, 
thesis writing, doctoral examination. 

 
The course is presented by CREST, the Centre for Higher Education Research, Learning and Teaching 
(CHERTL) at Rhodes University in South Africa, and the Centre for Higher and Adult Education at 
Stellenbosch University (CHAE). 
 
3.2.4 Annual Postgraduate Supervision Conference, Stellenbosch University.  
The 8th conference held in 2022 was titled: “Transitions, Trajectories and Transformations in 
Postgraduate Supervision: The Times They Are A-changing”. The conference is presented by the 
Centre for Higher and Adult Education, Stellenbosch University.  
http://www0.sun.ac.za/chae/conference/index.html 
 
The Research into Higher Education series are book publications from previous Postgraduate 
Supervision conferences, available free of charge.4  
 
The Centre for Higher and Adult Education (CHAE) was established in 1997 under the leadership of the 
late Prof Chris Kapp as part of the Department of Curriculum Studies in the Faculty of Education at 
Stellenbosch University. CHAE has retained its initial focus on teaching and learning in higher and adult 
education settings, and now include a strong focus on postgraduate supervision, doctoral education, 
and student success in higher education. http://www0.sun.ac.za/chae/ 
 
3.2.5 Rhodes University 
The Strengthening Postgraduate Supervision course is a flagship programme that has been offered 
more than 50 times at 23 South African universities. This inter-institutional collaboration is accredited 
through CHERTL at Rhodes University.  
 
CHERTL has been strongly instrumental in establishing a number of collaborative programmes: 
EPE |6 South African partner universities: https://postgradenvironments.com/home/partners/  
CPC | 2 South African partner universities: https://postgradcollaborations.com/about-the-project/ 
SPS | 5 South African partner universities: https://postgradsupervision.com/ 
  
3.2.6 Postgraduate Forum for Southern Africa (PGFSA) 
The Postgraduate Forum for Southern Africa (PGFSA) is a registered non-profit organisation. Find the 
certification document here. The Forum’s main focus is to promote quality postgraduate education in 
Southern Africa. We benchmark postgraduate processes and issues and engage with international 
bodies that promote postgraduate education. 
 
The PGFSA was launched during October 2015, at a meeting attended by 26 representatives (mainly 
directors of Postgraduate schools/centres and research/innovation offices) from 18 South African 
universities. The meeting took place at the Postgraduate School of the University of the Free State 

 
4 The complete collection of publications can be viewed here: 
https://www.google.co.za/search?tbo=p&tbm=bks&q=bibliogroup:%22Research+into+Higher+Education%22&
source=gbs_metadata_r&cad=6  

http://www0.sun.ac.za/chae/conference/index.html
https://www.google.co.za/search?tbo=p&tbm=bks&q=bibliogroup:%22Research+into+Higher+Education%22&source=gbs_metadata_r&cad=6
http://www0.sun.ac.za/chae/
https://postgradcollaborations.com/about-the-project/
https://postgradsupervision.com/
https://www.google.co.za/search?tbo=p&tbm=bks&q=bibliogroup:%22Research+into+Higher+Education%22&source=gbs_metadata_r&cad=6
https://www.google.co.za/search?tbo=p&tbm=bks&q=bibliogroup:%22Research+into+Higher+Education%22&source=gbs_metadata_r&cad=6
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(UFS) in Bloemfontein. Dr Henriëtte van den Berg, former director of the UFS Postgraduate School, 
initiated the establishment of the forum in response to a need for an interest group that can promote 
and support the work of postgraduate support and development departments at universities in 
Southern Africa. A steering committee, elected at the inaugural meeting, finalised the constitution of 
the Forum in 2016. The first executive committee was elected in March 2017. During the past years 
the membership of the Forum has grown significantly. http://www.postgrad.co.za/about-us/ 
 
3.2.7 Research Bulletin 
The Research Bulletin on Post-School Education and Training is published by the Department of Higher 
Education and Training as a service to the research community and all stakeholders and participants 
in lifelong learning. It is intended to be an annual browser-based application, promoting research. It 
comprises research notes, abstracts, excerpts, summaries, conference notices, call for papers, book 
reviews, reports of study tours, statistical analyses and short pieces of interest to all concerned with 
post-school learning.  
 
3.2.8 South African Journal of Higher Education 
The South African Journal of Higher Education is an independent, fully accredited open access 
publication, and serves as a medium for articles of interest to researchers and practitioners in higher 
education. The Journal provides a focal point for the publication of educational research from 
throughout the world including research done by members of prominent education associations in 
the country, in particular The Higher Education Learning and Teaching Association of South African 
(HELTASA). It is a referee-assisted publication and enjoys the professional support of an International 
Advisory Board as well as the assistance of Consultant Editors. The journal is interdisciplinary in 
approach, and its purpose is to provide institutions of higher education and professional readers with 
scholarly information on major innovations in higher education, research projects and trends. 
https://www.journals.ac.za/index.php/sajhe/about  
 
 
3.3 COUNCIL FOR HIGHER EDUCATION (CHE) DOCTORAL DEGREES REVIEW 
The CHE has recently completed a review of all doctoral degrees offered by all institutions in South 
Africa. The process was initiated through the development of a National Qualification Standard for 
Doctoral Degrees5 by a CHE Reference Group. This was then provided as a resource for a process of 
self-evaluation of the doctoral degrees offered by each institution, and then a review of the Self-
Evaluation Reports by review panels. The final National Report on the Review of Doctoral Degrees has 
been completed and accepted by the HEQC and will be released in the near future. The report will 
highlight many aspects of postgraduate education as applied to doctoral education, and many are 
relevant more widely to other postgraduate levels of education.  
 

It is proposed that this report be the subject of discussion at a future CoP meeting.  
  
 

 

  

 
5 https://nr-online-
1.che.ac.za/html_documents/3.Doctoral%20Degrees%20Qualification%20Standard_Version%201.0_%20%20HEQC%20App
roved%208%20November%202018%20(002).pdf   
 

http://www.postgrad.co.za/about-us/
https://www.journals.ac.za/index.php/sajhe/about
https://nr-online-1.che.ac.za/html_documents/3.Doctoral%20Degrees%20Qualification%20Standard_Version%201.0_%20%20HEQC%20Approved%208%20November%202018%20(002).pdf
https://nr-online-1.che.ac.za/html_documents/3.Doctoral%20Degrees%20Qualification%20Standard_Version%201.0_%20%20HEQC%20Approved%208%20November%202018%20(002).pdf
https://nr-online-1.che.ac.za/html_documents/3.Doctoral%20Degrees%20Qualification%20Standard_Version%201.0_%20%20HEQC%20Approved%208%20November%202018%20(002).pdf
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4. LITERATURE REVIEW | An overview of some relevant literature 

 

4.1 BOOKS 

2021 | BUILDING THE NEXT GENERATION OF MENTORS IN AFRICA: PRINCIPLES, PRACTICES & 

IMPACTS. Oyeronke Adunni Odunola & Olawale Emmanuel Olayide (eds.). 2021. Nigeria: Ibadan 

University Press. 
The university is a microcosm of the universe. Hence, institutionalizing a healthy mentor-mentee relationship 

is the foundation for thriving higher education institutions. The authors and editors of this book are seasoned 

mentors with demonstrable experience and significant exposure. They have impeccable track records of 

raising mentors across the continent of Africa and beyond. Some of the chapters in this book are also co-

authored by mentors and their mentees. The book is a timeless resource material for teaching and learning 

on mentorship. We hereby commend and recommend this book to every higher education institution in Africa 

and beyond. 

 

2021 | THE MAKING OF DOCTORAL SUPERVISORS: INTERNATIONAL CASE STUDIES OF PRACTICE. Stan 

Taylor, Margaret Kiley & Karri A. Holley (eds.). 2021. New York: Routledge. 
With a wide range of international contributors, this book surveys how the main doctoral awarding countries 

across the globe define criteria for the eligibility of supervisors. It compares and contrasts their approaches, 

comments upon their robustness, and identifies examples of good practice. 

The quality of supervision has been shown to be a major factor in determining the learning experiences of 

doctoral scholars and their chances of success. However, relatively little is known about the ways in which 

doctoral supervisors are selected for their roles, supported to perform them, and recognised for their efforts. 

This book looks at these matters in 21 major doctoral awarding countries, collectively responsible for over 

90% of global doctoral awards. Each case study constitutes a stand-alone contribution to the literature on 

doctoral supervision in that country and: 

• provides a brief introduction to the national context of doctoral education; 

• outlines policies and procedures for the selection of supervisors; 

• discusses the support and development available to supervisors and gives examples of good 

practice; 

• comments on if and how supervision is recognised and rewarded. 

Written by a distinguished international team of authors, The Making of Doctoral Supervisors will be of 

interest to all those engaged in doctoral education including policy makers, program leaders, supervisors, 

administrators, and scholars in the field. 

 

2017 | STRENGTHENING POSTGRADUATE SUPERVISION. S McKenna, J Clarence-Fincham, C Boughey, 

H Wels & H van den Heuvel (eds). 2017, Stellenbosch: African Sun Media. 
The Strengthening Postgraduate Supervision book brings together 15 chapters written by 18 academics from 

16 disciplines in 11 institutions. The authors work across all three institutional types found in higher education 

in South Africa: traditional universities, comprehensive universities and universities of technology. Through 

this rich array of contributions, supervision is presented never as a ‘best practice’ to be generically 

implemented but rather as a nuanced pedagogy to be nurtured through critical reflection. The chapters mix 

theoretical considerations of the postgraduate process and personal narratives of supervision practice. Most 

of the authors can be described as emerging supervisors, with a few contributions from more experienced 

supervisors, but all have in common a deep desire to forge inclusive environments that foster meaningful 

postgraduate research and nurture a new generation of scholars. It is through the sharing of these academics’ 

concerns and constraints, competencies and celebrations that this book adds to our understanding of 

postgraduate supervision in South Africa. 

 

2016 | POSTGRADUATE STUDY IN SOUTH AFRICA: SURVIVING AND SUCCEEDING. Puleng 
Motshoane, Christopher McMaster, Caterina Murphy (eds). 2016. Stellenbosch: African Sun Media.  

The book explores concerns about the lack of higher education transformation around issues of equity, 
curriculum reform, language and race, and how students navigate higher education complexities. Students' 
self-reflective abilities, creativity and pragmatic approaches to surviving and succeeding are indicators that 
postgraduate student success is as much internally as externally determined. Each chapter speaks from a 

https://www.amazon.com/s/ref=dp_byline_sr_book_2?ie=UTF8&field-author=Puleng+Motshoane&text=Puleng+Motshoane&sort=relevancerank&search-alias=books
https://www.amazon.com/s/ref=dp_byline_sr_book_2?ie=UTF8&field-author=Puleng+Motshoane&text=Puleng+Motshoane&sort=relevancerank&search-alias=books
https://www.amazon.com/s/ref=dp_byline_sr_book_3?ie=UTF8&field-author=Christopher+McMaster&text=Christopher+McMaster&sort=relevancerank&search-alias=books
https://www.amazon.com/s/ref=dp_byline_sr_book_4?ie=UTF8&field-author=Caterina+Murphy&text=Caterina+Murphy&sort=relevancerank&search-alias=books
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uniquely South African perspective. The editors have tried to remain true to the voice of each contributor, 
while simultaneously providing a coherent body of scholarly work. 

 
2015 | DOCTORAL EDUCATION IN SOUTH AFRICA: POLICY DISCOURSE AND DATA. Cloete, N., Mouton, 
J. & Sheppard, C. 2015. Cape Town: African Minds. 

Worldwide, in Africa and in South Africa, the importance of the doctorate has increased disproportionately 
in relation to its share of the overall graduate output over the last decade. This heightened attention has not 
only been concerned with the traditional role of the PhD, namely the provision of a future supply of 
academics. Rather, it has focused on the increasingly important role that higher education – particularly high-
level skills – is perceived to play in national development and the knowledge economy. 
This book is unique in the area of research into doctoral studies because it draws on a large number of studies 
conducted by the Centre of Higher Education Trust (CHET) and the Centre for Research on Evaluation, Science 
and Technology (CREST) over the past decade. In addition to these historical studies, new quantitative and 
qualitative research was undertaken to produce the evidence base for the anbalyses presented in the book. 
The studies focused on a range of issues related to the growth, efficiency, quality and transformation of 
doctoral education, doctoral supervision, doctoral tracer studies as well as drawing on studies from the rest 
of Africa and the world. 
The book makes recommendations about strengthening traditional doctoral education,and proposes a 
paradigm shift. It concludes by raising three policy issues: reaching the National Development Plan 2030 
target of 5 000 graduates per annum, South Africa as a PhD hub for Africa and differentiation among different 
groups of doctorate-producing institutions. 

 
2010 | THE PHD STUDY: AN EVIDENCE-BASED STUDY ON HOW TO MEET THE DEMANDS FOR HIGH-
LEVEL SKILLS IN AN EMERGING ECONOMY. Academy of Science of South Africa (ASSAf) | Consensus 
Study, http://dx.doi.org/10.17159/assaf.2016/0026  

This is the first comprehensive report on PhD training in South Africa and identifies the barriers and 
opportunities for effective training and high-level outputs at the doctoral level. It was produced by an expert 
study panel and combines quantitative and qualitative data on doctoral students, doctoral training 
programmes, doctorate-producing institutions, and employers who hire doctoral graduates. These varied but 
integrated sources of data are used to give an account of the status of the PhD in South Africa and specific 
recommendations on what needs to be done to scale up the numbers of doctoral graduates produced in the 
country. Amongst other recommendations, the Report calls for immediate action to strengthen the quality of 
the school system at its foundations, ensuring that literate and numerate students with greater confidence 
in their own learning proceed to high school. It also calls for the creation of innovative programmes that 
attract and retain larger numbers of post-baccalaureate students into masters and doctoral studies. 

 
2008 | AN INTRODUCTION TO POSTGRADUATE SUPERVISION. Laetus O K Lategan and Linda De Jager 
(eds.). Stellenbosch: Sun Press. 

This title is presented as a workbook which provides both supervisors and postgraduate students with the 
opportunity to discuss and debate various issues related to supervision. The title is designed in such a way 
that it can be updated as frequently as necessary to accommodate new needs and perspectives in 
postgraduate supervision. Activities have been designed for the different themes, and helpful tips (as best 
practices) are provided. 

 
4.2 CHAPTERS 
2021 | SUPERVISING DOCTORAL STUDENTS IN SOUTH AFRICAN HIGHER EDUCATION: PEDAGOGY, 
CONTEXT AND AGENCY, in: Transformative Curricula, Pedagogies and Epistemologies. Michael Cross. 
2021. BRILL: 168–193, https://doi.org/10.1163/9789004468443_010  

This chapter explores the constitution of doctoral supervisors and the ways they adopt to themselves in their 
discharge of supervisory duties. The chapter uses diverse contexts to understand duties in diverse and 
complex contexts such as South Africa. The strategies and actions invoked by supervisors to ensure their 
success in their supervisory endeavours are explored. One of the key arguments of the chapter is that under 
the current environment, doctoral supervisors in South Africa are marred by a complex, fluid and fast-
transforming environment. Such an environment requires strategies and practices that transcend 
conservative approaches of doctoral supervision that are usually associated with mainstream scholarship. 
This chapter presents two major themes. First, the problem facing current supervision practice relates to its 
failure to account for South African diversity and contextual complexity. In particular, the circumstances of 
the students and the environment in which doctoral education takes place becomes a central issue. Apartheid 
produced a complex higher education environment that calls for a more context-sensitive pedagogy of 
doctoral supervision. Second, following consideration of the profiles of current doctoral candidates, exclusive 

http://dx.doi.org/10.17159/assaf.2016/0026
https://univofpretoria.on.worldcat.org/search/detail/220763717?queryString=postgraduate%20supervision
https://univofpretoria.on.worldcat.org/search?queryString=au%3D%22Lategan%2C%20Laetus%20O%20K%22%20AND%20au%3D%221965%22&clusterResults=true&groupVariantRecords=false
https://doi.org/10.1163/9789004468443_010
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reliance on conventional modes of supervision without embracing broader strategies such as extra coaching, 
mentoring, pastoral care and other forms of guidance and support is problematic. 

 
2018 | MODELS OF DELIVERY OF DOCTORAL EDUCATION. Charmaine Williamson & Juliet Perumal, in 
A Scholarship of Doctoral Education: On becoming a researcher, Petro du Preez & Shan Simmonds 
(eds.) Stellenbosch: AFRICAN SUN MeDIA 

This chapter positions the knowledge contribution through probing a more contextually-relevant 
understanding of a cohort model and doctoral education during the proposal or pre-doctoral stage. The 
chapter makes a methodological contribution in terms of relating empirical data through a narrative and 
combines this documentary storyline with self-narratives from three distinct perspectives: academic 
programme management, facilitators and participants. 
The connections between the far-flung Netherlands and South Africa require no detailed exposition when the 
democracy of South Africa interrogates her occupation and colonial history. Yet, in 1994, when South Africa 
was liberated as a fully-fledged democracy, the ties between South Africa and the Netherlands took on 
different forms. The Netherlands expressed the intent to facilitate the success of the fledgling democracy on 
a number of levels, including contributing to academic development and knowledge construction. 

 
4.3 ARTICLES 

2022 | NOVICE DOCTORAL SUPERVISION IN SOUTH AFRICA: AN AUTOETHNOGRAPHIC APPROACH. 
Patricia Lindelwa Makoni. 2022. International Journal of Higher Education 11(2),  
doi:10.5430/ijhe.v11n2p135 

This paper presents an autoethnographic, narrative analysis through self-reflection of my own personal 
transition from doctoral student to doctoral supervisor. An evaluation of the importance of the PhD in South 
Africa, the role of doctoral supervisors, and characteristics of good supervisors was undertaken; against which 
my personal experience was assessed. This paper was important in challenging whether institutions of higher 
learning in the country are adequately preparing young academics to become independent, effective doctoral 
supervisors. Some of my recommendations include the need for universities to come up with PhD supervision 
development programmes, as well as to consider alternative supervision models so as to facilitate mentorship 
of new doctoral supervisors, to ensure the attainment of PhD standards. The limitations of this paper are that, 
the researcher and subject, are one and the same person, hence there may be concerns of objectivity. 

 
2021 | POSTGRADUATE SUPERVISION PRACTICES IN EDUCATION RESEARCH AND THE CREATION OF 
OPPORTUNITIES FOR KNOWLEDGE SHARING. Patrick Ngulube. 2021. Scientia Socialis, UAB Problems 
of Education in the 21st Century (79): 255-272. 

Supervisory practices are fundamental to the production of research in higher education, but these practices 
are undertheorized and poorly understood. Academia needs to understand and engage with supervisory 
pedagogies to reinforce their importance in knowledge production and the development of a knowledge 
society. Using content analysis of master’s and doctoral research outputs completed between 2010 and 2016, 
this case study investigated postgraduate supervision practices in education in South Africa, and their 
implication for knowledge sharing in context. The findings showed that supervision in education has remained 
rooted in the classic individualistic model, with team supervision not prevalent. The benefits of team 
supervision relative to the individualistic model are highlighted. Acknowledgement of the range of 
competencies of supervisors and the growth of interdisciplinary and multidisciplinary research signals the 
value of the team supervision model. In addition to improving research support, team supervision also creates 
communicative spaces and opportunities for knowledge sharing and the development of supervisors. 

 

2021 | BECOMING A RESEARCH SUPERVISOR: REFLECTIONS ON A POSTGRADUATE SUPERVISION 

COURSE. Veronica Zanele Masuku. 2021. Teacher Education and Curriculum Studies 6 (4): 143-150,  

doi: 10.11648/j.tecs.20210604.16  
This piece of work presents reflections of lessons learnt from a postgraduate supervision course, which is 

considered an educative process that any research supervisor requires. This type of journey can lead to the 

success of doctoral programs or mismanagement thereof in most universities, nationally or internationally. 

Looking back at the postgraduate supervision course attended, it can be described as a personal journey that 

is capable of addressing the challenges any novice research supervisor would encounter in the field of 

postgraduate research. The supervision course comprised of a group of 13 lecturers from the same institution 

coming from different specialist fields. The facilitator was from a different university from which this course 

was offered. This course was voluntary and it was done during own spare time. During the training session, 



 CoP PES | DRAFT REPORT I (March 2022) | 19 

 

Professor Stephanie Burton, March 2022 

 
 

 

each novice supervisor would detail how they moved through different stages from initial stage of accepting 

a student to a final stage where a student qualifies with doctoral qualification. Within group discussions, each 

one of novice supervisors would detail how they moved through the process of advising students, what 

worked for some and what did not work for others, thus learning in a process. The tensions surfaced in each 

other’s words, reflections and comprehensions of being thrown at the deep end by institution’s practices. 

Here follows the discussion on how issues of power relations, scholarly work and project management are 

crucial in postgraduate supervision project. On completion of the course, there was a realization that there is 

a need for supervisors to be taught how to supervise in order to do justice, to be ready for the task at hand 

and be confident in future about postgraduate supervision. In conclusion, the researcher highlights few 

lessons learnt and recommendations that could help supervisors who are operating in similar contexts to help 

improve postgraduate supervision in institutions of higher learning. 

 

2021 | DEVELOPMENT OF RESEARCH EXCELLENCE: INSIGHTS FROM MODES OF WORK OF HIGH-

ACHIEVING EARLY-CAREER RESEARCHERS. H. Prozesky & C.H. Albertyn. 2021. South African Journal of 

Higher Education 35(2): 4–20, https://hdl.handle.net/10520/ejc-high-v35-n2-a2  
When early-career researchers show promise to become the next generation of leading researchers, it is in 

the best interest of their employers to nurture their careers. This objective requires adequate understanding 

and support, at both institutional and policy level, of the modes of work of these early-career achievers. Our 

in-depth, qualitative investigation constructs a rich account of the creative ideation, writing and 

communication strategies of several high-performing early-career researchers. These researchers, who have 

already produced a high volume of quality research, are shown to employ modes of work that maintain this 

output, sometimes in spite of, and not because of, performance-based research-funding incentives and other 

managerial tools aimed at encouraging quality research output. Our interpretation of these results against 

the background of relevant empirical and theoretical literature leads us to present findings that we anticipate 

would be of significant interest to other early-career researchers, as well as to research managers and 

policymakers. 

 

2021 | ‘CAPACITY FOR WHAT? CAPACITY FOR WHOM?’ A DECOLONIAL DECONSTRUCTION OF 

RESEARCH CAPACITY DEVELOPMENT PRACTICES IN THE GLOBAL SOUTH AND A PROPOSAL FOR A 

VALUE-CENTRED APPROACH. Maru Mormina & Romina Istratii, Methodology. 2021. Wellcome Open 

Research, 6: 129, doi: 10.12688/wellcomeopenres.16850.1 
Whilst North to South knowledge transfer patterns have been extensively problematised by Southern and 

decolonial perspectives, there is very little reflection on the practice of research capacity development (RCD), 

still strongly focused on technoscientific solutionism, yet largely uncritical of its underlying normative 

directions and power asymmetries. Without making transparent these normative and epistemological 

dimensions, RCD practices will continue to perpetuate approaches that are likely to be narrow, technocratic 

and unreflexive of colonial legacies, thus failing to achieve the aims of RCD, namely, the equitable and 

development-oriented production of knowledge in low- and middle-income societies. Informed by the authors’ 

direct experience of RCD approaches and combining insights from decolonial works and other perspectives 

from the margins with Science and Technology Studies, the paper undertakes a normative and epistemological 

deconstruction of RCD mainstream practice. Highlighting asymmetries of power and material resources in 

knowledge production, the paper’s decolonial lens seeks to aid the planning, implementation and evaluation 

of RCD interventions. Principles of cognitive justice and epistemic pluralism, accessibility enabled by systems 

thinking and sustainability grounded on localisation are suggested as the building blocks for more reflexive and 

equitable policies that promote research capacity for the purpose of creating social value and not solely for 

the sake of perpetuating technoscience. 

 

2021 | CHALLENGES IN DOCTORAL SUPERVISION IN SOUTH AFRICAN UNIVERSITIES. Benard Ungadi 

Akala. 2021. Open Science Journal 6(2), doi.org/10.23954/osj.v6i2.2886 
This article addresses the challenges encountered by doctoral supervisors as they interact with their doctoral 

students in the contexts of South African universities. In a qualitative study of seven doctoral (PhD) 

supervisors and six PhD students, data was collected using interviews to examine the challenges supervisors 

https://hdl.handle.net/10520/ejc-high-v35-n2-a2
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experience as they supervise doctoral students. The PhD students were included in this study in because their 

responses would confirm or refute supervisor's views/opinions that emanated from their experiences in a 

social, cultural, and political context. Data analysis showed that doctoral supervisors experienced multiple 

challenges including overworking, time, and a set of academic characteristics of PhD students. Overall, the 

results of this study suggest that certain aspects among doctoral students who have completed doctorates in 

South African context, and their supervisors in different parts of the world would provide a starting point in 

the understanding of the implications of these aspects and their effect on the selection of doctoral students 

and the ongoing research in doctoral supervision in the South African context. 

 

2021 | DOCTORAL SUPERVISION AND COVID-19: AUTOETHNOGRAPHIES FROM FOUR FACULTY 

ACROSS THREE CONTINENTS. Stevens, D. D., Chetty, R., Bertrand Jones, T., Yallew, A., & Butler-

Henderson, K. 2021. Journal of University Teaching & Learning Practice, 18(5),  

https://doi.org/10.53761/1.18.5.6 
Doctoral students represent the fresh and creative intellectuals needed to address the many social, economic, 

political, health care, and education disparities that have been highlighted by the 2020 pandemic. Our work 

as doctoral student supervisors could not be more central nor vital than it was at the beginning of, during, 

and following the pandemic. Written during the pandemic of 2020, the purpose of this paper was to describe 

how four faculty from three continents navigated their relationships with doctoral students in the research 

and dissertation phase of their doctoral programs. Using a common set of prompts, four faculty members 

each wrote an autoethnography of our experience as doctoral student supervisors. Even though our basic 

advising philosophies and contexts were quite different, we learned about the possibility and power of 

resilience, empathy, and mentoring online. Our findings imply that new online practices could be closely 

examined and retained after the pandemic to expand the reach, depth and impact of doctoral education. 

 

2021 | DOCTORAL SUPERVISION A CHALLENGE IN UNIVERSITIES: THE CONTEXT OF THE SUB-SAHARAN 

AFRICAN UNIVERSITIES. Amaal Kinene N. Nsereko. 2021, online at  

https://iuiu.ac.ug/journaladmin/iumj/ArticleFiles/91264.pdf  
The quality assurance and increment of Doctoral degrees and their effectiveness and efficiency have been 

identified on the students, their supervisors as well as how they relate as the problem to be accomplished in 

need of managerial relation, skills improvement or perhaps emotional management. A number of journal 

articles on doctoral supervision in higher education to date have been selected with the possible suggestions 

as well as ways forward within the changing doctoral education environment published in the past 20 years 

with the Netherlands, Australia, UK, Sweden and South Africa. The study observed four distinctive conceptual 

frameworks that suggest how research education is assumed of in these contexts each captivating into 

account of what institutes a good supervisor, with the implicit of relationships created between, doctoral 

candidates, academics, academic developers and the government. It was later highlighted of the challenges 

of the conception of supervisors as distant controllers with the sole responsibility of research outcomes. On 

the other hand, the articles argue that the de-contextualized, psychological dominates educational thought 

about research. Innovation and Education identify the need for a greater emphasis on context learning and 

context within the future of research and practice around doctoral supervision as well as doctoral education. 

 

2021 | FACTORS OF EFFECTIVE POSTGRADUATE STUDENT-SUPERVISOR RELATIONSHIPS AT SELECTED 

UNIVERSITIES IN SOUTH AFRICA. Sakhiseni Joseph Yende. 2021. Journal of African Education 2(2), 

https://link.gale.com/apps/doc/A688764605/AONE?u=anon~f1cb34c3&sid=googleScholar&xid=d9c

19df8  
Effective supervision is an essential component for the success and quality of postgraduate students in any 

institution of higher learning. Building and maintaining effective relationships is vital for both postgraduate 

students and supervisors. However, postgraduate students are facing challenges that contribute to the 

completion delays that cause many postgraduate students to withdraw from the postgraduate study 

programme. The purpose of the study was to explore the factors of effective postgraduate student-supervisor 

relationships at selected universities in South Africa. The adopted descriptive phenomenological research 

design was used, whereby thirty postgraduate students, ten alums, and ten supervisors were selected from 

https://doi.org/10.53761/1.18.5.6
https://iuiu.ac.ug/journaladmin/iumj/ArticleFiles/91264.pdf
https://link.gale.com/apps/doc/A688764605/AONE?u=anon~f1cb34c3&sid=googleScholar&xid=d9c19df8
https://link.gale.com/apps/doc/A688764605/AONE?u=anon~f1cb34c3&sid=googleScholar&xid=d9c19df8
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four universities using the purposive sampling All participants were interviewed using Microsoft Team, Zoom 

and Google Team. The study adopted Colaizzi's phenomenological data analysis technique. The findings of 

the study were presented in themes and supplemented by quotations from participants. Thematic analysis 

revealed the following themes: (1) a poor relationship between student and supervisor; (2) importance of 

training students in academic writing skills; (3) students expect supervisors to support and guide their 

research. The article concludes by stating that research skills are vital for effective postgraduate student-

supervisor relationships. Thus, the study provides a clear presentation on factors that could enhance effective 

student-supervisor supervision in higher education. 

 

2020 | DO BENEVOLENT AND ALTRUISTIC SUPERVISORS HAVE HIGHER POSTGRADUATE SUPERVISION 

THROUGHPUT? THE CONTRIBUTIONS OF INDIVIDUAL MOTIVATIONAL VALUES TO SOUTH AFRICAN 

POSTGRADUATE SUPERVISION THROUGHPUT. C. W. Callaghan. 2020. South African Journal of Higher 

Education 34(6), https://hdl.handle.net/10520/ejc-high-v34-n6-a3  
This study seeks to understand how the individual values of a supervisor potentially influence their masters 

and doctoral supervision throughput. Grounded in Schwartz's theory of basic human values, the objective of 

the article is to test theory that predicts different effects of different value orientations on postgraduate 

supervision throughput, using a census sample of a large South African university. What is not clear from the 

literature is whether self-transcendent values (associated with benevolence and “caring” values) or self-

enhancement values (associated with prioritisation of the self and achievement values) increase an 

individual's postgraduate supervision throughput. According to Schwartz's theory, however, self-

transcendent and self-enhancement values are oppositional, in that the higher an individual's endowment is 

in one, the lower it is in that of the other. What is also lacking in the literature is knowledge of whether 

innovative openness to change values or their oppositional non-innovative conservation values enable 

postgraduate supervision throughput. Ordinary least squares are used to test these hypotheses across five 

different faculties, representing a clustering of similar academic fields. According to the results of tests across 

the broad faculty fields of Engineering, Commerce, Humanities, Health Sciences, and Science, it is not the 

individual values associated with benevolence or caring that facilitate postgraduate supervision throughput, 

but rather those related to the prioritisation of the self over others, such as power, achievement and 

hedonism. Similarly, innovation-related values associated with openness to change are largely insignificant in 

their associations with postgraduate supervision throughput. The implications of the findings are discussed, 

and recommendations are derived for theory and practice. 

 

2020 | A REFLECTIVE ESSAY ON EXPERIENCES AND PRACTICES OF POSTGRADUATE SUPERVISION IN 

THE UNIVERSITY OF LIMPOPO: A LIFE HISTORY APPROACH. Kgomotlokoa Linda Thaba-Nkadimene. 

2020. Journal of African Education 1(3), https://hdl.handle.net/10520/ejc-aa_jae-v1-n3-a1  
This study investigated the problem of postgraduate supervision that results with students; delayed 

graduation, low postgraduate students&#39; output and lack of capacity. The purpose of this essay is to 

reflect on my postgraduate supervision experiences and practices of working in one disadvantaged rural 

university in South Africa. The study is embedded within interpretivism paradigm, and was informed by 

Personal Construct Theory and Life History Approach. My autobiography of the period January 2004 and June 

2020 was used as primary data. The findings point to the prevalence of delayed graduation and output; 

adoption of single-handed supervision as an impediment towards attainment of required post-graduate 

students&#39; skills required to progress in their studies and serve as future independent researchers; mono-

supervision created supervision backlog that adds up to pipeline students. I used various models, such as 

student group supervision, mentoring supervision, and collaborative supervision. Collaborative supervision 

enhanced student development. This study concludes that supervision of postgraduate students is a crucial 

aspect for improved learning spaces and the choice of a solid supervision model improves research output. 

This study recommends that collaborative cohort supervision model be adopted by deprived universities to 

improve supervision capacity and students through-put. 

 

2019 | DOCTORAL TRAINING IN AFRICAN UNIVERSITIES: RECENT TRENDS, DEVELOPMENTS AND 

ISSUES. James Otieno Jowi. 2021. Journal of the British Academy, 9(s1): 159–181, 

https://hdl.handle.net/10520/ejc-high-v34-n6-a3
https://hdl.handle.net/10520/ejc-aa_jae-v1-n3-a1
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https://doi.org/10.5871/jba/009s1.159  
One of the core functions of universities the world over is the generation of new knowledge through research 

and innovations. African universities have been facing mammoth challenges, especially on their role in 

research. This is partly due to their weak internal capacities for research and low numbers of staff with PhDs, 

which is also crucial for their growth and self-renewal. This article analyses the state of doctoral training in 

Africa with some insights into its implications for research and knowledge generation. The article is based on 

the outcomes of a study on Building PhD Capacity in Sub-Saharan Africa which was undertaken by the African 

Network for Internationalization of Education (ANIE) and the Institute of Education, University College London 

for the German Academic and Exchange Program (DAAD) and British Council. It covered six Sub-Saharan Africa 

countries. The study presents the key developments and some key challenges facing research and PhD 

production in these African countries. 

 

2019 | SUPERVISION EXPERIENCES OF POSTGRADUATE RESEARCH STUDENTS AT ONE SOUTH AFRICAN 

HIGHER EDUCATION INSTITUTION. M. Cekiso B. Tshotsho R. Masha T. Saziwa. 2019. South African 

Journal of Higher Education 33(3), https://hdl.handle.net/10520/EJC-18b055cb25  
This article is based on a study that was conducted at a university based in the Eastern Cape, South Africa. 

The research aimed to explore and describe challenges that are likely to limit the success of postgraduate 

research students, mostly focusing on the relationship between students and supervisors. The study adopted 

a case study design with qualitative data. A self-constructed interview guide with open-ended questions was 

utilised as the main data collection tool from a sample of 34 postgraduate students from one faculty of the 

university in question. The study findings revealed that communication breakdown, poor feedback, non-

availability of some supervisors and lack of ethical consideration were some of the major factors that 

contributed to negative supervisory experiences of the students who participated in the study. Based on the 

findings, the study recommended a number of intervention strategies that could be put in place for both 

students and supervisors to improve the supervision experience. Among these are the adoption of 

collaborative cohort model, supervisor training and communication guidelines. 

 

2019 | POSITIONING FOR SUCCESS: BUILDING CAPACITY IN ACADEMIC COMPETENCIES FOR EARLY-

CAREER RESEARCHERS IN SUB-SAHARAN AFRICA. C. Merritt, H. Jack, W. Mangezi, D. Chibanda & M. 

Abas. 2019. Published online by Cambridge University Press on 19 July 2019,  

https://www.cambridge.org/core/journals/global-mental-health/article/positioning-for-success-
building-capacity-in-academic-competencies-for-earlycareer-researchers-in-subsaharan-
africa/0C590397A6380629B5835434A5F2B39E  

Capacity building is essential in low- and middle-income countries (LMICs) to address the gap in skills to 

conduct and implement research. Capacity building must not only include scientific and technical knowledge, 

but also broader competencies, such as writing, disseminating research and achieving work–life balance. 

These skills are thought to promote long-term career success for researchers in high-income countries (HICs) 

but the availability of such training is limited in LMICs. 

 

2019 | A THEORETICAL PERSPECTIVE ON HOW DOCTORAL SUPERVISORS DEVELOP SUPERVISION 

SKILLS. Katherine Fulgence Swai. 2019. International Journal of Doctoral Studies 14: 721-739, 

doi.org/10.28945/4446 
The paper establishes how doctoral supervisors develop the supervision skills needed to handle the doctoral 

supervision process in the contemporary world. While the existing literature confirms that PhD holders can 

supervise doctoral students, there is a need to provide supporting evidence that the skills they possess qualify 

them to do this. 

 

2019 | REFLEXIVE ENCOUNTERING AND POSTGRADUATE RESEARCH TRAINING IN SOUTH AFRICA. 

Gretchen Erika du Plessis. 2019. Education as Change 2(1),  

http://dx.doi.org/10.25159/1947-9417/5037  

https://doi.org/10.5871/jba/009s1.159
https://hdl.handle.net/10520/EJC-18b055cb25
https://www.cambridge.org/core/journals/global-mental-health/article/positioning-for-success-building-capacity-in-academic-competencies-for-earlycareer-researchers-in-subsaharan-africa/0C590397A6380629B5835434A5F2B39E
https://www.cambridge.org/core/journals/global-mental-health/article/positioning-for-success-building-capacity-in-academic-competencies-for-earlycareer-researchers-in-subsaharan-africa/0C590397A6380629B5835434A5F2B39E
https://www.cambridge.org/core/journals/global-mental-health/article/positioning-for-success-building-capacity-in-academic-competencies-for-earlycareer-researchers-in-subsaharan-africa/0C590397A6380629B5835434A5F2B39E
http://dx.doi.org/10.25159/1947-9417/5037
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This article, based on theoretical reflections and empirical examples, outlines dilemmas in the social 

positioning of postgraduate research when students are challenged with their locations as insiders and 

outsiders in terms of the issues they investigate in Development Studies. Encountering the "other" and 

oneself in, against and beyond the scholarship-activism binary offers fertile ground for engaged research yet 

is entangled with configurations of power and regulation in academia. This argument is developed by drawing 

on three recent examples of postgraduate research production and a quantitative rapid appraisal of 

postgraduate production at a tertiary institution. The analysis of quantitative data and case studies evinces 

particular issues in outsourcing of knowledge production, researcher reflexivity, possibilities for co-

production and tenacious anticipatory-procedural ethics as embedded in institutional practices and 

orthodoxies that direct, enable and constrain such matters. The author questions the normalisation of 

knowledge-production power when the imperative to mutual, inclusive learning, coupled with critical self-

reflection by researchers in Development Studies is thwarted. Possibilities to overcome these dilemmas in 

Mode three institutions are suggested. 

 

2018 | ROER4D PROJECT ACTIVITY TOOLKIT: RESEARCH CAPACITY DEVELOPMENT. Trotter, Henry; 

Hodgkinson-Williams, Cheryl; Willmers, Michelle. 2018. IDRC Grant/ Subvention du CRDI: 108700-001-

Communicating Research on open educational resources for development (C-ROER4D), 

http://hdl.handle.net/10625/57089 
This chapter focuses on research capacity development in Research on Open Educational Resources for 

Development (ROER4D). Three key project objectives are: building an empirical knowledge base on the use 

and impact of Open Educational Resources (OER); developing the research capacity of OER researchers; and 

building a network of OER scholars. Network Hub teams at the University of Cape Town (UCT) and Wawasan 

Open University required ROER4D researcher reports to evolve into chapters, be peer-reviewed, and 

published as a book. The aim is to improve research quality, enhance intra-network collaboration and bring 

some uniformity to the presentation of research findings and outputs. 

 

2018 | NEW PERSPECTIVES IN ONLINE DOCTORAL SUPERVISION: A SYSTEMATIC LITERATURE REVIEW. 

Morag A. Gray & Lucilla Crosta. 2018. Studies in Continuing Education 41(2): 173-190,  

doi.org/10.1080/0158037X.2018.1532405 
The aim of this systematic literature review was to ascertain the best practice available to provide high-quality 

online support to students during their thesis stage of an Online Doctorate in Higher Education programme. 

The review process involved a synthesis of available research literature to arrive a comprehensive and 

trustworthy picture. For completeness we reviewed literature related to both online and face-to-face doctoral 

supervision and how the latter could be applied to the growing area of providing online doctoral supervision. 

Through a detailed and systematic review of the literature by the two researchers independently we 

identified good practices which fit under three themes: Enculturation; Emancipation; and Healthy 

Relationship. We also highlighted aspects of effective online doctoral supervision. 

 

2015 | LOOKING BACK AT DOCTORAL EDUCATION IN SOUTH AFRICA. Chaya Herman. 2015. Studies in 

Higher Education 42(8):1-18. DOI:10.1080/03075079.2015.1101756 
This article provides a quantitative picture of doctoral education in South Africa up to 2010, from the time the 

first doctorate was awarded in 1899. It identifies the different institutional profiles and emphases of doctoral 

graduation in South African universities at various periods of time in the context of economic, political and 

social change. In addition, it analyses the progress that has taken place in attaining the national goal of equity, 

redress and increased research production to allow South Africa to become a player in the knowledge 

economy. The article is based on a comprehensive database of all the doctoral degrees awarded by South 

African universities for over a century. This database was compiled by triangulating various data sources. 

 

2015 | CO-SUPERVISION IN POSTGRADUATE TRAINING: ENSURING THE RIGHT HAND KNOWS WHAT 

THE LEFT HAND IS DOING. Elly S. Grossman & Nigel J. Crowther. 2015. South African Journal of Science 

111(11-12), http://dx.doi.org/10.17159/sajs.2015/20140305   

http://dx.doi.org/10.17159/sajs.2015/20140305
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South Africa is experiencing a steep rise in postgraduate candidature and a backlog in research training and 

supervision. Co-supervision is a means to address such challenges. This study investigated how co-supervision 

could effectively and efficiently be implemented within a Faculty of Health Sciences. Supervisors and 

postgraduates brainstormed co-supervisory practice to identify: (1) the reasons for co-supervision, (2) what 

co-supervisors should discuss to facilitate their interactions and (3) how best to initiate the novice supervisor 

into supervisory practice. Co-supervisors are formally appointed for different reasons and all co-supervisory 

activities should be directed towards meeting the purpose of that appointment. Points to consider in 

facilitating a co-supervisor memorandum of understanding and novice supervisor training were discussed. 

Our findings provide suggestions to develop accountable co-supervisory practices, enhance novice supervisor 

training and to design discipline-specific best practice policy at institutional level to enable a common 

understanding of co-supervisory roles and responsibilities. Threats to effective co-supervision identified were 

the implications of co-supervision in staff promotion, inequitable workload recognition and no official 

acknowledgement of informal supervisory activities. Unless these issues are addressed, the full potential of 

co-supervision will remain unrealised. Supervision pedagogy and research teaching is a sophisticated skill 

worthy of professionalisation. 

  

2014 | TOWARD A QUALITY MODEL FOR A UOT RESEARCH CENTRE IN SOUTH AFRICA. 2014. P Singh. 

South African Journal of Higher Education 28(1): 254–274, doi/pdf/10.10520/EJC153352   
The New Funding Framework weights the components of teaching output and the components of research 

output for each unit of subsidy invested by the government. Higher education (HE) funding is thus based on 

the aggregate research outputs of universities and is driven by specific goals. Universities of Technology 

(UoTs) are therefore under pressure to increase their research performance and measurable outputs in 

particular. This has resulted in a corresponding demand for a range of services to support and develop 

postgraduate students, supervisors and early career researchers. As research in South African UoTs is at an 

embryonic stage, this study benchmarked South African UoTs against Australian ones. The aim of the study 

was to identify best practice in terms of postgraduate research development and support service delivery in 

the South Africa and Australian contexts to inform the development of a quality model for postgraduate 

and/or research centres (PG/RCs) at UoTs in South Africa. Using the mixed-methods research approach, the 

study gathered data from postgraduate students and staff who had experience with PG/RC services. Service 

quality of the PG/RCs in the study was determined by measuring the service gaps in terms of student 

perceptions and expectations so that steps may be taken to close these gaps in an attempt to improve service 

quality. Based on the literature reviewed, best practice gleaned from the findings of the study, and 

benchmarking against the Australian UoTs; the study proposed a centralised and decentralised PG/RC model 

for South Africa UoTs to provide service quality to their ‘customers’.  

 

2010 | Bridging the Continental Divide: A Reflective Account of Online Distance Supervision at the 

Durban University of Technology. D.D. Pratt. 2010,  

https://www.academia.edu/3829536/Pratt_2010_Bridging_the_continental_divide_a_reflective_acc
ount_of_online_distance_supervision_at_the_DUT 

While online distance supervision of higher degrees is fairly commonplace overseas, it is relatively new at the 

Durban University of Technology (DUT). This paper looks at recent endeavours in distance supervision with 

overseas international students. Even face-to-face supervision of masters and doctoral students is fraught 

with potential pitfalls, in particular, dealing with implicit expectations on both sides and negotiating the 

transition from dependency to autonomy. Therefore it is not surprising that, while most students and 

supervisors at DUT now rely heavily on email interactions, supervision carried out completely online is not 

usually seen as an option. It is difficult to forge a trusting relationship completely online, and the nuances of 

face-to-face communication do not always survive the translation into electronic print. While mixed-mode 

research modules have been piloted at DUT since 2002, supervision carried out completely online with 

international overseas students is a relatively new venture. However, DUT fields many enquiries from 

international overseas students about registering for higher degrees, as the Recession, combined with DUT’s 

Incentives awards which pay for tuition, makes overseas registration an attractive option. This paper uses an 

interactive principle derived from a theoretical model of communicative functions as a lens for reflecting on 

online supervision. The principle has been found to be useful in offering insights into the effectiveness of 

various mixed mode courses, including undergraduate Communication courses, staff induction into web-

based learning and research capacity building courses. A self study approach is used, with both supervisor 

and students reflecting on supervision and research practices. 

http://www.doi/pdf/10.10520/EJC153352
https://www.academia.edu/3829536/Pratt_2010_Bridging_the_continental_divide_a_reflective_account_of_online_distance_supervision_at_the_DUT
https://www.academia.edu/3829536/Pratt_2010_Bridging_the_continental_divide_a_reflective_account_of_online_distance_supervision_at_the_DUT
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4.4 THESES AND DISSERTATIONS 

2020 | PEDAGOGIES OF DOCTORAL SUPERVISION IN SOUTH AFRICAN UNIVERSITIES. Akala, B.U., 2020. 

Unpublished Doctorate in the Faculty of Education, University of Johannesburg,  

https://ujcontent.uj.ac.za/vital/access/services/Download/uj:38043/SOURCE1  
This study argues that doctoral supervisors operate in a context that necessitates careful understanding and 

seeks to examine how doctoral students locate themselves within the South African academic context, which 

is racialised, gendered, and to a certain degree restrictive and authoritarian. While most supervisors engage 

in supervision using the apprenticeship model, understanding how they are socially and intellectually 

constituted as supervisors and how this experience interfaces with their students in the South African context, 

is critical. In trying to understand this, this study established that doctoral supervisors and their students’ past 

learning experiences have bearing on how in practice they negotiate the supervision process and practices. 

They both find themselves under immense pressure and confront overwhelming challenges as they engage 

in the supervision process. Under such circumstances, dynamic interplay between the individuals involved is 

essential for effective supervision, and more importantly the recognition and use of the varied assets, the 

role of active agency, the availability of enabling conditions and adequate mediation with innovative 

strategies, cannot be underestimated. 

 

2019 | A THEORETICAL PERSPECTIVE ON HOW DOCTORAL SUPERVISORS DEVELOP SUPERVISION 

SKILLS. Fulgence, Katherine. 2019. http://hdl.handle.net/20.500.11810/5503  
The paper establishes how doctoral supervisors develop the supervision skills needed to handle the doctoral 

supervision process in the contemporary world. While the existing literature confirms that PhD holders can 

supervise doc-toral students, there is a need to provide supporting evidence that the skills they possess qualify 

them to do this. Using the qualitative research approach, the study established the knowledge and skills that 

are needed to supervise doctoral students in the contemporary world. Through thematic analysis of 82 

scholarly publications, the study established, in order of preference, five mechanisms through which doctoral 

supervisors develop supervision skills, i.e. the supervision process, doctoral education, institutional guidelines, 

institutional training courses and individualized learning. The study contributes to the ongoing research on the 

supervision of doctor-al studies in the 21st century. Findings show that a well-structured doctoral education, 

including the related processes, imparts the knowledge and skills needed for doctoral supervision. Likewise, a 

combination of the mechanisms and an individual’s commitment, in terms of time and engagement, develop 

the skills that are relevant for doctoral supervision. Higher Education Institutions need to make supervisors 

aware of the potential of these mechanisms for developing the skills necessary for doctoral supervision and 

encourage them to use them Further research on the development of doctoral supervision skills should broadly 

consider the role of different programmes in developing doctoral supervision skills in different contexts. The 

study has implications for doctoral supervisors and universities as regards the need to ensure that both 

mechanisms are instituted to enable doc-toral supervisors to develop doctoral supervision skills. Since the 

study was done theoretically, it might be important to conduct further research using mixed-methods research 

with a phenomenological design to establish the skills possessed by doctoral supervisors and the mechanism 

they used to develop the supervision skills in any context. 

 

2016 | A SKILLS DEVELOPMENT PROGRAMME FOR POSTGRADUATE SUPERVISORS AT UNIVERSITIES 

OF TECHNOLOGY. Nothnagel, Jeanine. 2016. http://hdl.handle.net/11462/1369  
Postgraduate supervision is vital to the successful completion of the doctoral student’s research, which is 

influenced by the effectiveness of the postgraduate supervision process and the competence of the 

postgraduate supervisor. The development of the next generation of researchers in South Africa is a priority 

in the bid to make a significant contribution to the production of new knowledge. To be competitive it is 

necessary to promote and develop doctoral capacity which entails an understanding of what skills are 

necessary to provide effective postgraduate supervision. This is applicable in particular to universities of 

technology (UoTs) – unique institutions that came about after the merger with universities that had a more 

extensive experience in postgraduate studies. Their challenges are pronounced, taking into account their level 

of experience and the emerging research culture still developing in these institutions. UoTs face a unique 

challenge to produce knowledge that is useable and from which industry and businesses can benefit. UoTs, 

as part of the university typology, have very specific needs with regard to the development of a skills 

development programme for postgraduate supervision, because the knowledge generated at UoTs should 

inform both industry and business. However, to generate new knowledge, postgraduate supervisors need to 

have skills and knowledge on how to supervise doctoral students. UoTs need to be vigorous in the provision 

https://ujcontent.uj.ac.za/vital/access/services/Download/uj:38043/SOURCE1
http://hdl.handle.net/20.500.11810/5503
http://hdl.handle.net/11462/1369
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of knowledge and skills to develop postgraduate supervisors. The outcome of this study, namely a skills 

development programme for postgraduate supervisors, addresses this need. From this perspective and from 

the literature it is apparent that all types of universities should have a skills development programme in place 

in order to be effective and efficient in contributing to the successful completion of doctoral degrees. 

Although UoTs realise the importance of postgraduate supervision and research, they nevertheless need to 

implement a skills development programme in order to address the skills of postgraduate supervisors, 

especially novice postgraduate supervisors. No evidence of the existence of a skills development programme 

for supervisors to supervise doctoral students at UoTs in South Africa could be found by the researcher. Hence 

a skills programme was developed to manage the continuous professional development of academic staff in 

an effective and efficient manner. To achieve the aim and objectives of the study, i.e. to develop a skills 

development programme for postgraduate supervisors, existing literature on postgraduate supervision was 

investigated. The presentation of the programme will ensure the achievement of higher education’s 

responsibility towards doctoral students in a planned and coordinated manner. The researcher is of the 

opinion that postgraduate supervisors will be capacitated by a customised skills development programme. 

The programme does not have to be implemented in its original form, and other institutions can customise it 

according to their own unique situations. However, the process followed and components of the programme 

can be presented without reinventing the wheel. The researcher believes that this study will facilitate the 

development of postgraduate supervisors. Furthermore, the researcher is also of the opinion that the skills 

development programme described in this study can be implemented at other UoTs in South Africa. 

Therefore, the overall goal, aim and objectives of this study were reached. 

 

4.5 POPULAR SCIENCE ARTICLES AND NEWS MEDIA 

2021 | A FUTURE-FOCUSED APPROACH TO POSTGRADUATE STUDIES. Jamaine Krige. Mail & Guardian. 

15 October, https://mg.co.za/special-reports/2021-10-15-the-future-of-postgraduate-education/  
The workplace is changing, and universities need to change too if students are to be primed for real-world 

success after graduation. With an increased focus on lifelong learning and short courses, this begs the 

question of whether a postgraduate qualification is still relevant or necessary. Ishmael Mnisi is the 

spokesperson for the Department of Higher Education and Training, and he says the answer is an unequivocal 

yes! “Lifelong learning is not a replacement for a postgraduate qualification, and there would be no 

generation of knowledge without postgraduate studies,” he explains. “In fact, even short courses would be 

in danger of extinction without people still pursuing postgraduate qualifications!”  

 

2021 | FEEDBACK FROM SUPERVISORS CAN BE A GOOD OR BAD EXPERIENCE. HERE’S HOW TO GET IT 

RIGHT. Ritesh Chugh, CQUniversity Australia; Bobby Harreveld, CQUniversity Australia, and Stephanie 

Macht, CQUniversity Australia. The Conversation Africa, August 18,  

https://theconversation.com/feedback-from-supervisors-can-be-a-good-or-bad-experience-heres-
how-to-get-it-right-165757  

A review of the past decade of research on effective feedback confirms supervisors should aim to fill the role 

of a ‘critical friend’ who provides constructive and timely feedback. 

 

2020 | PANDEMIC DARKENS POSTDOCS’ WORK AND CAREER HOPES. Chris Woolston. 2020. Nature 
585: 309–312, 
https://indico.cern.ch/event/987669/contributions/4157821/attachments/2167072/3657883/Natur
eSurvey1.pdf 

Nature’s survey of this key segment of the scientific workforce paints a gloomy picture of interrupted research 

and anxiety about the future.  

 

2020 | HOW EARLY-CAREER RESEARCHERS ARE NAVIGATING THE COVID-19 PANDEMIC. Cen Cheng & 

Shufei Song. 2020. Molecular Plant (9): 1229–1230, doi: 10.1016/j.molp.2020.07.018 
The COVID-19 pandemic has swept across the globe since December 2019, leaving human fatalities and 

disruption of economic and social life in its wake. Scientists, as a group, have been somewhat shielded from 

the worst consequences of the pandemic, especially in terms of personal safety and job stability. Nonetheless, 

swift and prolonged university lockdowns have contributed to unforeseen roadblocks, especially for 

https://mg.co.za/special-reports/2021-10-15-the-future-of-postgraduate-education/
https://theconversation.com/feedback-from-supervisors-can-be-a-good-or-bad-experience-heres-how-to-get-it-right-165757
https://theconversation.com/feedback-from-supervisors-can-be-a-good-or-bad-experience-heres-how-to-get-it-right-165757
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experimentalists. Of those affected, early-career researchers, including PhD students and postdocs, perhaps 

bear the brunt of the blow, as crucial timetables in their career development are disrupted. 

 

2020 | AFRICA’S RESEARCH ECOSYSTEM NEEDS A CULTURE OF MENTORING. Oluwaseyi Dolapo 

Somefun, University of the Western Cape and Kudus Adebayo. The Conversation Africa, August 4, 

https://theconversation.com/africas-research-ecosystem-needs-a-culture-of-mentoring-143030  
Mentoring can help build the confidence of young scholars in Sub-Saharan Africa, reducing the likelihood of 

brain drain. 

 

2020 | HOW AFRICA’S ACADEMIC DIASPORA CAN HELP REVIVE HIGHER EDUCATION BACK HOME. 

Samuel Ojo Oloruntoba, University of South Africa. The Conversation Africa, March 30,  

https://theconversation.com/how-africas-academic-diaspora-can-help-revive-higher-education-
back-home-133831  

Through their exposure to new trends in knowledge production, African academics in the diaspora can 

contribute to equipping African students for the global economy. 

 

2020 | 1 IN 5 PHD STUDENTS COULD DROP OUT. HERE ARE SOME TIPS FOR HOW TO KEEP GOING. 
Craig Batty, University of Technology Sydney; Alison Owens, Australian Catholic University; Donna Lee 
Brien, CQUniversity Australia, and Elizabeth Ellison, CQUniversity Australia. The Conversation Africa, 
July 14,  
https://theconversation.com/1-in-5-phd-students-could-drop-out-here-are-some-tips-for-how-to-
keep-going-131902  

There is no pleasure without pain in the doctoral journey, but with the right frame of mind and supportive 

supervisors, the joys certainly outweigh the suffering. 

 

2019 | DIGITAL TRAINING CAN HELP SUPERVISORS LIFT PHD OUTPUT. Jan Botha, Stellenbosch 

University; Gabriele Vilyte, Stellenbosch University, and Miné de Klerk, Stellenbosch University. The 

Conversation Africa, November 15,  

https://theconversation.com/digital-training-can-help-supervisors-lift-phd-output-126391  
In a resource constrained environment, doctoral supervisors can benefit from professional development 

courses presented fully online 

 

2019 | SOUTH AFRICA TAKES STEPS TO ASSURE THE QUALITY OF ITS DOCTORATES. Sioux McKenna, 

Rhodes University. The Conversation Africa, November 6,  

https://theconversation.com/south-africa-takes-steps-to-assure-the-quality-of-its-doctorates-
125774  

All institutions that offer doctoral-level qualifications are about to undergo a national review in response to 

the concerns about quality. 

 

2019 | MITIGATING LOSSES: HOW SCIENTIFIC ORGANISATIONS CAN HELP ADDRESS THE IMPACT OF 

THE COVID-19 PANDEMIC ON EARLY-CAREER RESEARCHERS. Sandra López-Vergès, Bernardo Urbani, 

David Fernández Rivas, Sandeep Kaur-Ghumaan, Anna K. Coussens, Felix Moronta-Barrios, Suraj 

Bhattarai, Leila Niamir, Velia Siciliano, Andreea Molnar, Amanda Weltman, Meghnath Dhimal, Shalini 

S. Arya, Karen J. Cloete, Almas Taj Awan, Stefan Kohler, Chandra Shekhar Sharma, Clarissa Rios Rojas, 

Yoko Shimpuku, John Ganle, Maryam M. Matin, Justine G. Nzweundji, Abdeslam Badre & Paulina 

Carmona-Mora. 2019. Nature: Humanities and Social Sciences Communications volume 8, Article 

number: 284, 19 November 2021, https://www.nature.com/articles/s41599-021-00944-1  
Scientific collaborations among nations to address common problems and to build international partnerships 

as part of science diplomacy is a well-established notion. The international flow of people and ideas has 

https://theconversation.com/africas-research-ecosystem-needs-a-culture-of-mentoring-143030
https://theconversation.com/how-africas-academic-diaspora-can-help-revive-higher-education-back-home-133831
https://theconversation.com/how-africas-academic-diaspora-can-help-revive-higher-education-back-home-133831
https://theconversation.com/1-in-5-phd-students-could-drop-out-here-are-some-tips-for-how-to-keep-going-131902
https://theconversation.com/1-in-5-phd-students-could-drop-out-here-are-some-tips-for-how-to-keep-going-131902
https://theconversation.com/digital-training-can-help-supervisors-lift-phd-output-126391
https://theconversation.com/south-africa-takes-steps-to-assure-the-quality-of-its-doctorates-125774
https://theconversation.com/south-africa-takes-steps-to-assure-the-quality-of-its-doctorates-125774
https://www.nature.com/articles/s41599-021-00944-1
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played an important role in the advancement of the ‘Sciences’ and the current pandemic scenario has drawn 

attention towards the genuine need for a stronger role of science diplomacy, science advice and science 

communication. In dealing with the COVID-19 pandemic, visible interactions across science, policy, science 

communication to the public and diplomacy worldwide have promptly emerged. These interactions have 

benefited primarily the disciplines of knowledge that are directly informing the pandemic response, while 

other scientific fields have been relegated. The effects of the COVID-19 pandemic on scientists of all 

disciplines and from all world regions are discussed here, with a focus on early-career researchers (ECRs), as 

a vulnerable population in the research system. Young academies and ECR-driven organisations could suggest 

ECR-powered solutions and actions that could have the potential to mitigate these effects on ECRs working 

on disciplines not related to the pandemic response. In relation with governments and other scientific 

organisations, they can have an impact on strengthening and creating fairer scientific systems for ECRs at the 

national, regional, and global level. 

 

2019 | DIGITAL TRAINING CAN HELP SUPERVISORS LIFT PHD OUTPUT. Jan Botha, Stellenbosch 

University; Gabriele Vilyte, Stellenbosch University, and Miné de Klerk, Stellenbosch University. The 

Conversation Africa. November 15, 2019,  

https://theconversation.com/digital-training-can-help-supervisors-lift-phd-output-126391  
In a resource constrained environment, doctoral supervisors can benefit from professional development 

courses presented fully online 

 

2019 | TAKING STOCK OF POSTGRADUATE STUDENTS IN OPEN AND DISTANCE LEARNING 

INSTITUTIONS. Nhlanhla Mpofu, Sol Plaatje University and Mncedisi Maphalala, University of 

Zululand. The Conversation Africa, February 18,  

https://theconversation.com/taking-stock-of-postgraduate-students-in-open-and-distance-learning-
institutions-110805  

Higher education institutions which offer distance learning must support students – especially postgraduates. 

 

2019 | SOUTH AFRICA TAKES STEPS TO ASSURE THE QUALITY OF ITS DOCTORATES. Sioux McKenna, 

Rhodes University. The Conversation Africa, November 6,  

https://theconversation.com/south-africa-takes-steps-to-assure-the-quality-of-its-doctorates-
125774  

All institutions that offer doctoral-level qualifications are about to undergo a national review in response to 

the concerns about quality. 

 

2018 | FOREIGN DOCTORATES ARE ATTRACTIVE – BUT DON’T WRITE OFF HOMEGROWN PHDS. Helena 

Barnard, University of Pretoria; Moritz Mueller, Université de Strasbourg, and Robin Cowan, 

Université de Strasbourg. The Conversation Africa, June 25, 

https://theconversation.com/foreign-doctorates-are-attractive-but-dont-write-off-homegrown-
phds-98642  

There’s strong evidence that, all things being equal, leading South African universities provide 

“world class” training at PhD level. 

 

2018 | PHD COMPLETION: AN EVIDENCE-BASED GUIDE FOR STUDENTS, SUPERVISORS AND 

UNIVERSITIES. Timothy Colin Bednall, Swinburne University of Technology. The Conversation Africa, 

July 12,  

https://theconversation.com/phd-completion-an-evidence-based-guide-for-students-supervisors-
and-universities-99650  

Completion rates for PhD courses are very low. Here are some things students, supervisors and universities 

can do to help support these students through to completion. 

 

https://theconversation.com/digital-training-can-help-supervisors-lift-phd-output-126391
https://theconversation.com/taking-stock-of-postgraduate-students-in-open-and-distance-learning-institutions-110805
https://theconversation.com/taking-stock-of-postgraduate-students-in-open-and-distance-learning-institutions-110805
https://theconversation.com/south-africa-takes-steps-to-assure-the-quality-of-its-doctorates-125774
https://theconversation.com/south-africa-takes-steps-to-assure-the-quality-of-its-doctorates-125774
https://theconversation.com/foreign-doctorates-are-attractive-but-dont-write-off-homegrown-phds-98642
https://theconversation.com/foreign-doctorates-are-attractive-but-dont-write-off-homegrown-phds-98642
https://theconversation.com/phd-completion-an-evidence-based-guide-for-students-supervisors-and-universities-99650
https://theconversation.com/phd-completion-an-evidence-based-guide-for-students-supervisors-and-universities-99650
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2015 | SOUTH AFRICA NEEDS A NEW WAY TO ADDRESS THE DOCTOR SHORTAGE. Lekan Ayo-Yusuf, 

Sefako Makgatho Health Sciences University. The Conversation Africa, May 14,  

https://theconversation.com/south-africa-needs-a-new-way-to-address-the-doctor-shortage-41136  
If South Africa’s complete health workforce is tallied, there is not a critical shortage of human resources to 

provide health care services. 

 

2015 | HOW AFRICA IS TACKLING ‘NEXT GENERATION’ FEARS IN ACADEMIA. Mignonne Breier, 

University of Cape Town. The Conversation Africa, October 28,  

https://theconversation.com/how-africa-is-tackling-next-generation-fears-in-academia-49057  
Africa needs to develop a new generation of academics to drive the continent’s teaching, learning, research 

and critical thinking into the future. 

 

2015 | HOW AFRICAN DOCTORATES AND DOCTORAL CANDIDATES ARE CHANGING. Michael Anthony 

Samuel, University of KwaZulu-Natal. The Conversation Africa, July 30,  

https://theconversation.com/how-african-doctorates-and-doctoral-candidates-are-changing-44686  
Doctoral studies are valued as an engine for development in Africa. If doctoral graduates are to meet this 

challenge, the very structure of the doctoral programme must change. 

 

2015 | FIVE THINGS TO THINK ABOUT IF YOU’RE CONSIDERING A DOCTORATE. Sioux McKenna, Rhodes 

University. The Conversation Africa, August 27,  

https://theconversation.com/five-things-to-think-about-if-youre-considering-a-doctorate-46549  
Completing a PhD is a process that takes years. There are several ways to make this a happy, productive time 

rather than a period of endless misery. 

 

2010 | PRACTICES IN POSTGRADUATE RESEARCH SUPERVISION: FROM APPRENTICE TO SCHOLAR. 

Nonnie Botha, Acta Academica 2010 (sup. 1), https://hdl.handle.net/10520/EJC15105  
This article aims to identify lessons from current postgraduate research supervision practices at 

universities, relevant to improving the quality of such supervision. Research supervision practices 

in recent literature were scrutinised, current practices in selected universities were investigated 

and lessons that could be learnt from these practices were identified. The research focused on 

experiences of individual research supervisors within their specific contexts. The results of the 

research were analysed using Glassick's six areas of assessing scholarship, and the data were 

located on a continuum ranging from "freedom-and-friendship" to "apprenticeship" practice 

types. Single and sets of practices emerged from the data analysis, revealing certain patterns 

relevant to scholarship, cohesion of practices and contexts. 

 

  

https://theconversation.com/south-africa-needs-a-new-way-to-address-the-doctor-shortage-41136
https://theconversation.com/how-africa-is-tackling-next-generation-fears-in-academia-49057
https://theconversation.com/how-african-doctorates-and-doctoral-candidates-are-changing-44686
https://theconversation.com/five-things-to-think-about-if-youre-considering-a-doctorate-46549
https://hdl.handle.net/10520/EJC15105
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ANNEXURES TO SECTION I 

 

TABLE 1: 

INTERVENTIONS IN PLACE THROUGH DSI (DHET) AND NRF PROGRAMMES 
* Information extracted verbatim from the DHET Annual Performance Plan 2020/20216and NRF Annual Performance Plan 2020/2021–

2022/20237. 

 

 STAFFING SOUTH AFRICA’S UNIVERSITIES FRAMEWORK (SSAUF) 

Staffing South Africa’s Universities Framework (SSAUF) will receive continued 
support, including the New Generation of Academics Programme (nGAP), 
which recruits new permanent university academics, while at the same time 
improving staff demographic profiles and addressing the ratio of permanent to 
temporary staff members. Other programmes in the SSAUF include the 
Nurturing Emerging Scholars Programme (NESP), which will encourage high-
achieving postgraduate students to embark on an academic career, the 
University Staff Doctoral Programme, which will support existing academics to 
achieve doctoral degrees, the Future Professors Programme (FPP), which will 
contribute to building a black professoriate, and the Higher Education 
Leadership and Management Programme, which will capacitate leaders and 
managers for the university system. (DHET | Annual Performance Plan 
2020/2021: p. 4). 

 

PROGRAMME PURPOSE TARGET GROUPS 

New Generation of Academics 
Programme (nGAP) 

Recruits new permanent university academics, 
while at the same time improving staff demographic 
profiles and addressing the ratio of permanent to 
temporary staff members. 

See nGAP under NRF. 

Nurturing Emerging Scholars 
Programme (NESP) 

Encourage high-achieving postgraduate students to 
embark on an academic career. 

Postgraduate students. 

Existing Staff Capacity Enhancement Programme (ESCEP) 

University Staff Doctoral Programme 
(USDP) 

Support existing academics to achieve doctoral 
degrees. 

Academics/doctoral. 

Future Professors Programme (FPP) 
 

Permanent instructional or research staff to enable 
their development as potential future professors to 
contribute to building a black professoriate. 

Professoriate. 

Higher Education Leadership and 
Management Programme (HELMP) 

 

A three-year programme for the development of 
university leaders and managers covering the three-
year academic period from January 2021 to 
December. 

University leadership. 

University Capacity Development 
Programme (UCDP) 

To improve efficiency and success within the public 
university system, the branch will intensify the 
implementation of the UCDP to improve student 
success, and the quality of teaching and learning 
and the curriculum in universities. 

 

  

 
6 DHET. (2020/2021). Annual Performance Plan: Department of Higher Education and Training. Online at: 

https://docplayer.net/195935726-Annual-performance-plan-2020-21.html  
7 NRF. (2020). NRF Annual Performance Plan 2020/2021–2022/2023. Pretoria: NRF. Online at 

https://www.nrf.ac.za/sites/default/files/documents/NRF%20%20Annual%20Performance%20Plan%202020.pdf  

https://docplayer.net/195935726-Annual-performance-plan-2020-21.html
https://www.nrf.ac.za/sites/default/files/documents/NRF%20%20Annual%20Performance%20Plan%202020.pdf
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 RELATIONSHIP BETWEEN DHET & DSI 

“Department of Science and Innovation In support of the expansion of access to 
the PSET system, the Department of Science and Innovation (DSI) will award 
bursaries to PhD students, as well as pipeline postgraduate students. In ensuring 
a responsive PSET system, the DSI will place graduates and students in DSI-
funded work preparation programmes in science, engineering, technology and 
innovation institutions. The DSI will also work with the Department to establish 
a National Open Learning System (NOLS) that will provide for online learning 
opportunities in the PSET system” (DHET 2020/2021: p. 8). 
 

 

RESEARCH AND INNOVATION SUPPORT AND ADVANCEMENT (RISA) 

Research and Innovation Support and Advancement (RISA), executes the 
granting function of the NRF. The division supports and promotes research 
through the development of human capacity, the generation of knowledge, and 
the provision of and access to cutting-edge research infrastructure. Structuring 
of the programme is flexible and responsive to adapt seamlessly to the varying 
needs of the NSI. 

NRF PROGRAMME PURPOSE TARGET GROUPS 

Emerging researchers (early career researchers) 

Thuthuka Research Grant This instrument supports the development of 
emerging researchers holding academic positions at 
universities or research positions at public research 
institutions, thus enabling the transition to the 
established researcher cohort as evidenced through 
the NRF ratings. 

Doctoral & postdoctoral. 

Rating of researchers Providing funding to NRF Y-rated researchers, 
especially those from the designated groups, to 
ensure that they develop into stronger, established 
researchers. 

Y – Promising young 
researchers. 

Newton Fellowships The South Africa/UK Newton Fund is the largest 
government partnership between the UK and South 
Africa. Joint funding from the two countries serves 
as a catalyst to stimulate socio-economic 
development in South Africa and, more widely, 
across Sub-Saharan Africa. 

Ended in October 2018. 

nGAP Research Development Grant The nGAP scholars (researchers) may apply for 
competitive funding such as the Thuthuka grant for 
emerging researchers. Candidates in the doctoral or 
postdoctoral track are supported with a Research 
Development grant from the NRF for the first two 
years to facilitate their research or research 
proposal development. 

Emerging researchers. 

Postdoctoral fellowships  

Green Economy and the World 
Academy of Sciences (TWAS) 

fellowships 
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Established researchers 

The investment in established researchers supports and promotes research at the top end of the HCD pipeline. Established 
researchers are professional or career researchers based at HEIs, National Research Facilities, institutes and science 
councils. Established researchers contribute to the generation of knowledge and also provide supervision and training of 
future researchers. 

South African Research Chairs 
Initiative (SARChI) 

To build excellence in chosen areas, thereby 
improving the country’s global relevance and 
competitiveness in R&D. Going forward, the support 
for emerging and established researchers will be 
assessed to ensure continued critical throughput at 
an optimal level. 

Masters, doctoral and 
postdoctoral fellows. 

Centres of Excellence (CoEs) Honours, masters and 
doctoral. 

Next-generation researchers 
(postgraduate student support) 

Competitive awarding of free-standing scholarships, 
grant-holder-linked bursaries and academic block-
grants bursary allocations to institutions aimed at 
honours, masters and doctoral students. 

Postgraduate students. 

From the NRF Annual Performance Plan 2020/2021–2022/2023 

NRF/ERC Research  The NRF, in collaboration with the European 
Research Council (ERC), developed an 
implementation framework to provide South 
African early to mid-career scientists/researchers 
with research opportunities in Europe. One 
proposal was approved for funding under this call 
and eligible proposals are currently under review 
for funding in the 2020 financial year. 

Early to mid-career 
scientists/researchers. 

The Southern African Systems 
Analysis Centre (SASAC) 

SASAC’s high-level systems analysis capacity 
strengthening programme for emerging researchers 
was rolled out from September 2018 and focused 
on advanced methodology, research skills and 
academic article writing within a systems analysis 
framework. The SASAC doctoral scholarships 
programme is supporting 42 continuing students 
and made eight new awards for 2019 funding. An 
alumni programme was also launched to stimulate 
an active network on systems analysis approaches 
and opportunities. 

Emerging researchers. 

NRF-Fulbright Doctoral Programme During the period under review, the NRF, in 
partnership with Fulbright, funded six new 
candidates in the areas of aerospace engineering, 
nanotechnology, law, political studies, development 
economics, education and occupational studies. The 
NRF already funds 17 Fulbright doctoral students, 
bringing the total number to 23. 

Doctoral students. 

Collaborative Postgraduate Training 
Initiative 

A funding instrument aimed at supporting 
postdoctoral human capacity programmes in 
strategic areas as set out in the South African 
Human Resource Development Strategy (2012–
2030). 

Rural-based and 
historically 

disadvantaged 
institutions. 

The Researcher Mentoring Initiative Established to accelerate the development of black 
and especially female researchers. This includes 
assisting black women with doctoral qualifications 
to obtain an NRF rating. Each of these candidates 
will be matched with an established mentor who is 
an existing NRF-rated researcher in their respective 
field. 

Researchers. 
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NRF-FRF Black Academics Programme Aims to increase the proportion of suitably qualified 
black academic staff and academic staff with 
disabilities, at South African public universities 

Academic staff. 

Research Career Advancement 
Fellowships 

Enable emerging researchers to transition from 
postdoctoral fellows to independent researchers. 

Postdoctoral fellows. 

Targeted Postdoctoral Programmes Develop emerging researchers post achievement of 
their doctoral qualifications. 

Emerging researchers. 

Professional Development 

Programme (PDP) 

Aims to accelerate the development of research 

professionals in key research areas through creating 

three-year research positions for doctoral 

candidates and postdoctoral researchers. 

Doctoral candidates and 

postdoctoral 

researchers. 
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TABLE 2: INSTITUTIONAL LANDSCAPE – SUPPORT INTERVENTIONS ON POSTGRADUATE EDUCATION 

 

Updates added in colour 

 

 
INTERVENTIONS IN PLACE  

AT INDIVIDUAL UNIVERSITIES 
NEEDS AND GAPS IDENTIFIED  
BY INDIVIDUAL UNIVERSITIES 

UNIVERSITY 
PROGRAMME 

PURPOSE / OBJECTIVES 
NEED/GAP SOLUTIONS & SUGGESTIONS 

 
CPUT 

Workshops on supervision  
To enhance skills of novice supervisor about 
postgraduate research supervision: 

 
Strengthening Supervision Course (SAQA 
accredited short course) facilitated by Rhodes 
University. 
 
Workshops for Novice Supervisors facilitated by 
established supervisors from CPUT arranged 
through CPGS.  
 
HDC Training for Supervisors | management 

system to digitise the Higher Degrees 

Committee (HDC) allowing a student can 

monitor all stages of the HDC approval process 

the CPGS to analyse data.  

 

Sisonke Supervision Mentorship Program | an 

initiative tailored towards creating a 

community of experienced postgraduate 

supervisors at CPUT- emerging researchers are 

initiated into a research culture that seeks to 

empower academics with the necessary tools 

and capabilities to supervise postgraduate 

Need for improved supervisor training and 
mentorship especially for junior staff who 
have just achieved PhDs, but also for more 
mature staff. 
 
CPUT has been making use of the RU 
supervisor training programme and working 
with UCT but are seeking to develop their 
own programmes. They have concerns about 
the quality of the supervision offered and 
about the stress experienced by supervisors 
and postgraduate students.  
 
 
 

CPUT offered to work closely with this 
USAf project, especially regarding a 
nationally coordinated mentorship 
programme.  
 
CPUT have just established a research 
mentoring and coaching programme and 
are conducting research to understand 
its impact.  
 
A national flagship programme was 
suggested whereby supervision quality 
meets national and international 
standards.  
 
CPUT are interested in developing 
different models for postgraduate 
supervision – as opposed to using the 
‘apprentice’ model.  
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students and to eventually become supervisor 

mentors. This engagement is expected to result 

in a collaborative development of several 

interventions to address the complexities of 

positive postgraduate supervision and to 

improve the quality and quantity of research 

outputs. Experienced supervisors mentor young 

and emerging supervisors. 

 

Other workshops training for Postgraduate 

Supervisors | Turnitin Training for Supervisors; 

Finding Funding for Research; NRF Rating and 

Evaluation Introductory session; Preparation 

for Evaluation and Rating by the NRF 

 
CUT 

Mentorship and Coaching 
To develop academic career in holistic manner. 
 
Programmes in place that provide for 
postgraduate supervisors, in terms of training 
and ongoing support: 
Staff: Supervisor Support 

• Supervisor training programme (internally 
through training and Postgraduate 
Supervision Guide and externally financial 
support to participate in Training Course 
for Supervisors of Doctoral Candidates) 

• Writing programme (supervisors and 
students and novice researchers) 

• Funding support to develop capacity, 
research and research outputs (novice 
researchers, mid-term researchers and 
established researchers) 

• Ethics and responsible conduct of 
research  

(1) Need an accredited program on 
postgraduate supervision. 

(2) No internal capacity in terms of mentors 
to have a greater impact on advancing 
emerging academics. 

Creating a database of mentors in 
different disciplines/fields especially in 
scare skills.  
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• Methodological orientation 

• Mentorship programme (as from 2022) 
 
 Students: Doctoral, Masters and Honours  
▪ Critical Reading and Academic Writing for 

Masters’ and Doctoral students 
▪ Proposal writing and Science writing for 

publication  
▪ Scholarships for Post Graduate Studies 

(both students and staff as students) 
▪ Ethics and responsible conduct of 

research  
▪ Research Methodology 
▪ Public Science communication 
▪ Honours Mentorship programme (as from 

2022) 

 
DUT 

Webinar(s) for supervisors 
To provide a platform for supervisors to 
request specific skills development training on 
supervision and multi-methodological 
competence. To provide access to resources 
that will help staff in the role of supporting the 
candidate through the doctoral journey. 
 
Strengthening Postgraduate Supervision 
To help the new supervisor engage with the 
practice and process of postgraduate 
supervision in a reflective and informed way. 
 
Pre-doctoral Programme for staff – run by the 
Research and Postgraduate Support Directorate 
(RPS) for staff registered for PhDs at DUT.  
 

(1) The majority of academic staff is 
registered for their PhD programs. They 
are overloaded within their working 
environment.  

(2) There is a gap in postgraduate research 
supervision particularly in training of 
supervisors. 

Strongly support a national mentorship 
program whereby resources can be 
shared to together build South Africa. 
 
Suggest including academic writing, data 
analysis in the national coordinated 
toolbox USAf intends to implement. 
 
Having a national supervision program 
through USAf might be the solution 
because the capacity of their staff is still 
a challenge. 
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MUT 

In preparation for future higher degrees, we 
are supporting academic staff members who 
supervise or co-supervise postgraduate 
students at other universities, by paying to 
attend workshops on supervision offered by 
other universities (Mostly the University of 
Stellenbosch). The workshops are being paid 
for through our UCDG. Further, we are planning 
to offer in-house workshops to be presented by 
some of our retired Professors. 
 
Many of their staff are sent for programs of 
postgraduate diploma in education and 
technology offered at UCT, Rhodes and UKZN 

(1) Facing a challenge to transform face-to-
face learning to online learning. 

(2) Developing supervision and developing 
mentorship are for long-term support 
needs.  

(3) Do not have internal capacity to supervise 
postgraduate research-based program. 

The university focuses mainly on 
undergraduate programs not on 
postgraduate programs.  
Strongly recommend module/program 
on online teaching/interaction in a kind 
of national platform. 

 
NMU 

Early Career Academics Advancement 
Programme 
To enhance holistic development of academics 
through joint effort of Teaching Development 
unit and Research Development office at NMU. 
 
 

(1) Many capacity development initiatives are 
there, but they are not monitored to see 
what the progress is.  

(2) Supervision is suffering due to limited 
capacity of supervisors. 

(3) Need a structured mentoring program 
that allows national and international 
networks. 

(4) Suggest provision of advanced digital 
teaching and learning support for 
academics in a national coordinated 
toolbox. 

Have sound programmes they can share, 
including Early Career Academics 
Advancement Programme and Beginning 
your Journey at Nelson Mandela. 

 
NWU 

Information not yet provided 
 
Training workshops for postgraduate 
supervisors:  

• Supervisor Article Writing 

• Grant Writing Training  

• Mentorship Workshop  

• Postgraduate Supervision 

• Research Ethics Integrity 
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• Integrated Research Integrity 
Management System (IRIMS)  

• Supervision training (SPS) - Rhodes  

• Copyright and scholarly publishing 
webinar 

• Ensuring Responsible Conduct of 
Research: Research Ethics, Quality 
Research and Research Integrity 

• POPIA CoC for Research  

• Integrated Research Integrity 

 
RU 

NGAP and Emerging Academics Project: 
Formal mentorship program 
To support both mentors and mentees through 
different trainings and practices. 
 
 
 
Strengthening Postgraduate supervision 
To provide new academics with a space to 
engage with the practice of supervision and 
challenge their assumptions about 
postgraduate supervision.  
 
 

Based on their experiences, a coordinated 
mentorship program would be an excellent 
idea to help to overcome the issues of power 
dynamic encountered by many. This happens 
intentionally or intentionally and affect 
mentees’ progress in negative ways.  
 
The RU course package is for supervisors but 
does not reflect institutional policies. Trainers 
do not have external power to engage with 
deans and they do not give feedback to the 
system of the university.  
 
RU advocates the cohort model of supervision 
because co-supervision model does not 
address the issues of one-on-one model, 
which is failing in many universities. It 
sometimes leads to conflict with supervisors, 
failure and drop out. 

Strengthening Postgraduate Supervision 
and Writing for publication short courses 
are both increasingly getting more 
requests and appreciation from others. 
 
If supervisory short course can be offered 
at national level where they can engage 
deans and DVCs, it will yield much more 
good results. 
Panel discussions prevent specific kinds 
of negative behaviour such as laziness, 
domination, abuse of power etc. 

 
SMU 

SMU is a relatively new university, and their 
capacity building programmes are currently 
being developed.  

(1) They agree that there is large gap in terms 
of postgraduate supervision. 

  

The national coordinated mentorship 
program should consider “soft issues” 
such as cultural diversity, historical 
background, etc. based on the needs of 
the mentees. Further, expected 
competencies to achieve by a mentee 
should be well specified. 
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SPU 

SPU is very new and is currently developing 
programmes to support academic staff 
development. They are collaborating with RU 
for their Supervisor training course and have 
participated in a programme for supporting 
black women academics with UP, and an early 
career academics programme with Wits.  

(1) Career development initiatives are quite 
uncoordinated at national level with 
negative impact on universities.  

 
 

Coordinated programs will allow retired 
academics to use their expertise and help 
emerging academics. 
 
Small universities will benefit a lot in 
terms of resources that will be available 
at national level through those 
coordinate programs USAf intend to 
implement. 

 
SU 

Mentorship program for early career 
academics 
To provide a holistic support to early career 
academics registered for PhD or Postdoctoral 
Fellowship. 
 
A postgraduate research supervision module  
To empower knowledge, skills, and practices of 
postgraduate research supervision. 
 
Generic workshops: supervisory skills, writing 
and presentation skills. 

Virtual mentorship is a useful approach 
despite structural barriers when mentors and 
mentee do not sit in the same institution.  
 

SU is privileged in sense that they do 
have many potential mentors. 
Mentorship is a real admin intensive 
process, and they suggest USAf/ 
universities to carefully take that 
responsibility. Suggest flexibility in 
changing mentors. 

 
TUT 

TUT offers capacity development programs for 
supervision, grant writing and publication. 
 
Postgraduate and Postdoctoral Research 
Fellowship Support 
Courses are established specifically for 
postgraduate skills development, for example, 
academic proposal-writing, dissertation-writing 
and grant-writing workshops.  
The Postdoctoral Research Fellowship 
Programme at TUT provides support to 
qualified doctoral students. 
 

The programmes are not yet approved since 
UCDG has been introduced to support staff 
members. 
 

TUT can benefit from a well-developed 
mentorship program to assist emerging 
academics by senior academics in terms 
of balancing multiple roles and 
responsibilities. 
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UCT 

UCT Research and Development Academy 
offers a range of capacity building 
programmes 
Have also been involved with the ACU Forum 
for best practice in developing academics and 
suggested that we adopt this model.  
Would advocate the suggested strategic focus 
on postgraduate supervisor training and 
mentioned the Postgraduate Forum as an 
initiative that could be revitalised.  
 
Have the full range of programmes under the 
UCDP 
A question of how to frame initiatives that 
involve other universities (e.g., collaborations 
in the UCDP) 

(1) Different stakeholders at national level are 
having the same initiatives leading to 
scepticism of programs. They need to 
collaborate and have a common 
structure for conducive work 
environment within universities.  

(2) Sometimes, universities agree to have 
common good initiatives, but when it 
comes to the implementation, less 
developed universities tend to rely on 
good practices of developed universities.  

(3) There is need to think on how to frame all 
these programs for capacity 
development of academics.  

Having a coordinated mentorship 
program and postgraduate supervision at 
national level is a much-needed initiative 
that can allow universities to share 
resources and best practices.  

 
UFH 

UFH are making use of the UCDP projects to 
support their academics and have an 
institutionalised focus on emerging scholars 
(but indicated a lack of capacity and a need for 
support).  
 
UFH conducts workshops for supervisor 
training.  
They are also participating in the SU Future 
Professors Programme.  

(1) They have some initiatives in place, but 
they are not capacitated to develop their 
own programs and seek accreditation 
themselves.  

(2) No formal mentorship program because 
there are not enough mentors and role 
models to assist emerging academics at 
international standards.  

(3) Potential academics coming in are 
assigned leadership responsibilities and 
they do not have time to think about 
intellectual work.  

(4) They use a workshop model for 
postgraduate supervision, which is not 
always successful. 

Due to historical background, focusing on 
re-building institution, they will benefit 
from national coordinated programs on 
mentorship and postgraduate 
supervision.  

 
UFS 

UFS Research supervision programme offered 
by the postgraduate school:  
UFS Research supervision (Compulsory)  

Thesis examination (Compulsory) • The PhD 

degree • Supervising a qualitative research 

(1) High teaching load does not allow 
mentees to attend all workshops  

(2) Lack of discipline-specific mentors 
 (3) Postgraduate supervision training is not 

well developed. 

A national coordinated mentorship 
program will assist to overcome issues 
shortage of mentors. 
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project • Supervising a quantitative research 

project • Supervising a mixed method research 

project • Grant proposal writing and 

formulation • Ethical issues in research 

(Compulsory) • Supporting academic writing 

practices in postgraduate education • 
Supervision agreement form & policy on 
master’s and PhD studies at UFS 
 
Capacity building mentorship program for 
emerging academics 
To empower emerging scholars to reach and 
surpass the milestones required to advance in 
academic career. 

Strongly support development of online 
courses of postgraduate supervision.  

 
UJ 

Supervision development and enrichment 
through formal short course, informal such as 
winter school, supervision forum, podcasts, 
etc. 
 
To contribute to the further professionalization 
of academic staff by developing the knowledge, 
skills, and dispositions required for supervising 
postgraduate students to successful 
completion of their studies. 
 
The University of Johannesburg’s Postgraduate 
School, in partnership with the Faculty of 
Education, offers a Postgraduate Diploma in 
Research Supervision - to contribute to the 
further professionalisation of academic staff by 
developing the knowledge, skills, and 
dispositions required for supervising 
postgraduate students to the successful 
completion of their studies. The programme 
consists of seven modules: Postgraduate 
Research Supervision (compulsory); Academic 

(1) Power dynamics in mentorship program 
whereby mentors and mentees are in the 
same department/faculty/institution. 

(2) Mentorship programs need to be 
developed with external networking.  

(3) Have few mentors comparing to the 
number of mentees. 

Institution will benefit from national 
mentorship program.  
 
Institution has expertise in postgraduate 
supervision, and they are willing to share 
their expertise. 



 CoP PES | DRAFT REPORT I (March 2022) | 42 

 

Professor Stephanie Burton, March 2022 

 
 

 

Literacies in Research Supervision; Research 
Ethics in Postgraduate Supervision; Assessment 
of Postgraduate Research; Supervision of 
Qualitative Research Design; Supervision of 
Quantitative Research Design; and Current and 
Emerging Issues in Postgraduate Supervision 

 
UKZN 

Supervisor training 
To build regional capacity for research 
supervisors by jointly doing it with DUT, MUT 
and UniZulu to increase the quality and 
quantity of institutions’ postgraduate and 
research output. 
 
Funding to address the COVID-19 challenges 
To support online training and capacity 
development for academics with emerging 
academics being key beneficiaries. 

(1) Mentorship is integrated into different 
programs, but there is an initiative to 
formalise it at UKZN.  

(2) They are planning to formalise a 
supervisory course as an accredited short 
course.  

(3) Mentoring programmes expertise in 
specific fields are not always present 
internally.  

(4) There should be more online courses to 
increases participation at reduced costs. 

They have potential academic staff who 
are involved in different capacity 
development programs at national and 
international levels.  
 
The nationally coordinated 'toolbox' via 
USAf will allow networking and 
fellowships with other institutions to 
enhance collaboration capacity. 

 
UL 

1. In-house workshops that are offered by 
Faculties and are discipline specific.  

 
Supervisor-candidate writing retreat whereby 
the supervisors are afforded time to go and 
write with their students for 3-5 days. 
 
UCDP funds are used for supervisory staff to 
attend workshops:  
CREST Online Training Course for Supervisors of 
Doctoral Candidates in African Universities - 
offered by Stellenbosch University. 
 
UL also partner with CHERTL of Rhodes 
University on the training of postgraduate 
supervisors through the Strengthening 
Postgraduate Supervision Programme (SPSP). 

(1) Although they run workshops, formal 
structure does not exist.  

(2) The majority of academic staff are young 
without skills on how to teach supervise 
and very few of mentors are there to 
assist them.  

 

With national toolbox, at least smaller 
and less privileged institutions will get in 
touch with good practitioners in the 
country and outside the country.  
 
Suggest in a national toolbox to include 
Introduction to issues in higher 
education, curriculum development, 
lecture preparation, creating engaging 
classes, online teaching and learning 
pedagogies and Assessment aspects. 
 
Need mentorship support on how to 
balance research, teaching, learning, and 
community engagement responsibilities 
as academics. 
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UM 

Capacity development workshops on 
scholarship of teaching and learning 
To engage emerging in research on their 
teaching and the learning of their students and 
make the findings public. 

  

 
UNISA 

Unisa currently offers a 5 week-long 
“Introduction to supervisory skills” course and a 
more “intensive supervisor development” 
course. These are voluntary offerings open to 
all the university’s supervisors.  
 
The Supervisor Capacity Development Module 
(on UNISA’s online master’s and Doctoral 
support programme):  

• Module 1 | Foundational Assessment skills 
in postgraduate supervision 

• Module 2 | Mastering the postgraduate 
pathway 

• Module 3 | Supervisor Skills Development 

• Module 4 | Intensive Research Skills 
training 

UNISA is still struggling with:  
(1) mentorship with shortage of senior black 

south African mentors. 
(2) time for research due to overloaded open 

teaching and learning responsibilities. 
(3) lack of institutional/national framework 

describing set of competencies of 
established researchers/academics. 

UNISA has built up expertise and 
experience in the development, 
implementation and monitoring of a 
collection of capacity development 
programmes.  

 
UNIVEN 

 All workshops and seminars of capacity 
development for emerging academics need to 
be institutionalised to be able to monitor and 
measure their impact. 

 

UNIZULU Information not yet provided 
 

 
UP 

Postgraduate supervision training 
Workshop-based programme 
 
One-on-one mentoring 
Online consultations with expert mentors to 
assist with completion of doctoral degrees, 
publishing of research findings and statistical 
analysis support. 
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UWC 

Online provision of postgraduate support 
To enhance quality of postgraduate training 
through offer of online modules from writing 
proposal to publication of articles from thesis. 
 
 

Need to have a mentorship program with 
some mentors from outside of the institution 
based on their expertise. 

Online provision of postgraduate support 
through online program of writing 
proposal to final thesis can be 
established at national level. 
 
Communities of practices for silent 
majority, which are not discipline specific 
with diverse culture yield amazing 
results. 

 
VUT 

 
Postgraduate Induction programme in selected 
faculties - experts from other universities 
invited to deliver aspects of research 
methodology. 
The Research Directorate holds workshops for 
doctoral students to develop their capacity in 
research. 

(1) Problem of receiving many documents 
from different stakeholders having similar 
programs.  

(2) Send staff to Rhodes programs but there is 
no way to monitor the use of what is 
learnt from there for the common good. 

(3) Mentorship there is not yet 
institutionalised/ formal. They do not 
have enough mentors. Only few 
professors are available.  

They appreciate the ideas of having 
programs of mentorship and research 
supervision at national level whereby 
resources can be shared. 

 
WITS 

Early Career Academic Development (ECAD) 
Programme 
A programme to support early career 
academics (pre-PhD or about 5 years post PhD, 
tutors and those new to academia from the 
commercial space) is a holistic manner, 
developing teaching (and supervision), research 
and citizenship skills and processes. 
 
The Centre for Learning Teaching and 
Development | Enhancing Research 
Supervision 
This course aims to enhance research 
supervisory capacity taking into account the 
diverse context and conditions in which 
supervisors work as well as the differences in 
institutional and disciplinary postgraduate 

All programmes are currently under review 
to test their efficacy and efficiency. However, 
to pre-empt the review findings I would say 
that all the programmes achieve their 
objectives. One to single out is the ECAD 
programme and its aim to support holistic 
development. Delegate feedback indicates 
that the programme is fulfilling a need. 

Areas of improvement 
We can always learn how to do things 
better and look to collaborate with other 
to learn and to share. The current roll out 
of continuing professional development 
in the teaching space is new to Wits and 
may benefit from experiences of others. 
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supervisory practices and processes. After 
engaging with the course and the course 
materials the participant should be able to: 
• Develop a strategy to address power relations 
and create an inclusive and participatory 
learning environment in their supervisory 
context  
• Critically reflect on the importance of 
scholarship in their learning environment  
• Critique their supervisory practices and 
implement changes aimed at enhancing 
student learning 
• Evaluate the effectiveness of the supervisory 
processes in their context and recommend 
improvements 
• Participate in a collegial network of support 
and build a community of practice that 
enhances supervisory practice 
• This 30-credit short course at NQF Level 8 
comprises the following phases: 3 days face-to-
face; 6 weeks on-line; and 3 days face-to-face 
and includes assessment tasks. An e Portfolio 
(100%) inclusive of formative and summative 
assessments must be submitted at the 
conclusion of the course for credit assessment.  
  
Postgraduate Supervision  
Good supervision is central to successful 
graduate research, yet it is difficult to define 
and develop. This half-day introductory 
workshop explores models and systems of 
supervision, institutional policy and procedures, 
and supervisor-student relationships.  
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• Faculty of Health Sciences Research Office 
(HSRO) | The HSRO runs an independent 
PG supervisors course. 

• Faculty of Commerce, Law and 
Management | The School of Law has 
advised they have just developed a 
supervisor manual and plan to have a 
workshop this year.  

WSU Information not yet provided   
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